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ABSTRACT

This case study unravels the perception of experience among individuals who have participated in a
pre-internship piano training program offered within the undergraduate Bachelor of Music degree at
Universiti Sains Malaysia (USM). This program, namely the Community Music Program (CMP) serves
as a community outreach initiative and is offered free at no charge. In this program, participating
instructors are required to provide weekly individual piano lessons to their respective absolute beginner
students between ages five to seven. This course spans nine lessons while preparing the child to perform
at a concert on the 10th week. In order to investigate the experiential perceptions of past CMP interns,
50 individuals were contacted through social media, email, telephone calls and direct contact to
participate in an online survey questionnaire. A return rate of (n=23) was observed. Additionally, a
focus group interview was conducted in which five participants were invited to the discussion. The
results of this study indicated that the pre-internship training effectively prepared individuals for formal
piano teaching roles before entering into actual workplaces by enhancing their lesson preparation skills,
ability to transfer knowledge from classroom to workplace, utilization of effective communication
skills, and creating a peer support community.
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INTRODUCTION

The pre-internship program, in Universiti Sains Malaysia exposes music students to a variety of selected
teaching methodologies and strategies, assisting them to refine their pedagogical skills. Through lesson
observation, planning, lesson instruction, and student assessment, these pre-interns gain valuable
insights into effective teaching techniques tailored to different learning styles and abilities. This hands-
on experience provides a platform in which USM music students are able to experiment with
instructional methods and adapt their approaches based on their student’s responses, fostering creativity
and flexibility in their teaching styles.

The music department at Universiti Sains Malaysia (USM) offers free piano lessons under its
Community Music Program (CMP) which was founded in 2007. This program has become an
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invaluable platform for university piano students to gain pre-service work experience in piano teaching
during their undergraduate studies in USM (Yoshioka, 2014). The primary objective of this program is
to provide piano lessons for children in the community and simultaneously function as an internship
opportunity for university music majors piano. Prior to the CMP’s inception, USM did not offer such
an internship opportunity within its undergraduate curriculum.

As annual enrolment into universities increases, the universities' roles are not limited to
imparting knowledge in respective fields but also to inspire potential career paths, faster individual
personal growth towards a stronger workforce (Rajendram, 2022). It is then crucial that students
experience an actual working environment before they begin working in the real world setting.
Consequently, it is pertinent to take into account the efficacy of pre-internship student education
programs in terms of its effectiveness in providing skills, knowledge and attitude needed in preparing
future teachers in the work arena. One of the key determinants of the effectiveness and relevance of
pre-internship training is to study the feedback of the program'’s participants (McKenzie, Burgess &
Mellis, 2017). This study unravels the perception of experience among individuals who have
participated in the Community Music Program (CMP) a free piano teaching program that provides pre-
internship piano teaching training.

Background of the Community Music Program (CMP)

This Community Music Program (CMP) has become an invaluable platform for university piano
students to gain pre-internship experience in piano teaching during their undergraduate studies in
USM. Implementation of an Industrial Training component within an undergraduate program of study,
Latihan Industri, was implemented for the first time in 2012 (Machart, 2017). The primary objective
of this program is to provide piano lessons for children within the community and simultaneously
function as a pre-internship opportunity for the university’s piano major music students.

Program Context

Previous studies indicate that a well-structured 10-week program can effectively enhance both cognitive
and musical development in children. Studies have shown that even within this relatively short time
frame, participants can make significant gains in areas such as music aptitude, cognitive skills,
creativity, and academic abilities (Bugos et al., 2022). Additionally, such programs are linked to
improvements in cognitive flexibility and overall academic performance, further validating the
effectiveness of this approach (Latorre-Roman et al., 2021). These insights align well with the structure
of the Community Music Program (CMP): Free Piano Teaching Program offers a 10-week free
individual piano music course once a year. Children are sourced through social media and word of
mouth. The children’s age ranges approximately 7 years of age, in which this is the ideal age to begin
piano lessons (Zimele-Steina, 2012). This is equivalent to the beginning age of children entering year
one at elementary school in Malaysia. All children participants are required to be absolute beginners at
the piano. Parents will be required to sign a contractual agreement to ensure that their child will
complete the 10-week course and must prepare necessary items, such as a piano or keyboard at home,
piano books, and relevant stationaries. Parents can choose to be present in the same room where the
lesson takes place or drop their children off and pick them up after the lesson.

Pre-internship teachers are required to complete a set of assignments in the 10-week course as
follows:

1. Observe weekly demo lessons conducted by the coordinator of the CMP and prepare
observation reports following each demonstration lesson.
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2. Construct a lesson plan based on the observation for their respective assigned students with
appropriate personalized alterations. Hence, the pre-interns have the opportunity to observe
experienced teachers, collaborate with them in lesson planning, discuss pedagogical approaches
and issues while taking on teaching responsibilities themselves. This immersive experience
enables interns to refine their instructional techniques, develop lesson management skills, and
adapt their teaching style to cater to diverse learning situations.

3. Prepare a weekly reflective report for each lesson they have conducted.

For the purpose of scheduled assessment, pre-internship teachers are required to video record
their teaching on the third and eighth weeks of the course, including reflective self-observation reports
for each of these two lessons for these weeks. Mookherjee (2016) emphasizes that structured, objective,
and immediate feedback is essential for improving teaching performance. Peer observation among pre-
interns take place on weeks six and seven. These observations are to be documented, and observation
reports generated will be submitted to the relevant pre-intern teachers. The pre-intern teachers will
reciprocate through written feedback based on the content of the documented observations. This piano
program culminates with a concert performance on week 10 that showcases what each child participant
has learned and accomplished within a time frame of nine weeks of lessons. Each child participant will
perform two short duet pieces accompanied by their respective intern teacher.

As previously described, communication skills form an important cornerstone in piano
teaching. Several other studies collectively reinforce the crucial role of communication skills in piano
teaching, particularly in the context of teacher-parent-student interactions (Upitis et al., 2017; Pike,
2017; Creech & Hallam, 2003). Pre-interns are inevitably required to communicate with their student’s
parents. In this context, communication conventionally involves but is not limited to interaction
between teacher and parents. This includes lesson scheduling, purchase of books and other materials,
and progress reports and related concerts. When teachers, upon their observation and discretion, feel
that the student is not progressing well, they will need to contact the parents in which the instructor's
soft skills are crucial and put into practice.

This practical training program in Universiti Sains Malaysia exposes music students to a variety
of selected piano teaching methodologies and strategies, assisting them to refine their pedagogical
skills. Through lesson planning, lesson instruction, and student assessment, pre-interns gain valuable
insights into effective teaching techniques tailored to a myriad of learning styles, circumstances, and
abilities (John, 2006; Darling-hammond, 2010; Kolb & Kolb, 2005). This hands-on experience provides
a platform in which students are able to experiment with instructional methods and adapt their
approaches based on their student’s responses, fostering creativity and greater flexibility of teaching
styles. Studies by Pike (2017) and Biasutti and Concina (2018) emphasize how pre-service teachers
gain crucial insights into effective teaching methods through direct application. These practical
experiences enable students to experiment with a range of instructional techniques, helping them refine
their pedagogical skills.

Thus, this Community Music Program (CMP) offers multi-faceted and comprehensive
experiences to USM music students before they enter into the teaching industry. For the purpose of
program improvement, the feedback, insights, and opinions of past pre-intern participants procured can
offer invaluable data for sustainability and future strategic development. The methodology that follows
describes the design structure of the study that aims to collect and collate the data necessary for program
enhancement.

LITERATURE REVIEW

This section of the paper will review relevant literature to explore the critical role of pre-internship
teaching experiences in enhancing the transition from student to professional, particularly for music
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students preparing for teaching careers. The different literature will highlight how hands-on teaching
experiences during undergraduate studies build essential skills and confidence, facilitating the
application of theoretical knowledge in real-world educational settings. The review will also discuss the
importance of internships and practical experiences in improving employability and developing soft
skills necessary for the workforce.

Bridging Classroom Learning to Workplace Skills and Employability

For music students aiming to pursue a career in teaching, the transition from a role as a student to that
of an instructor presents notable challenges. This is particularly evident in the field of music education,
where new teachers must navigate a complex and multifaceted professional environment. Studies have
shown that beginning music teachers often experience difficulties in adjusting to the demands of
teaching, including managing classroom dynamics, curriculum implementation, and the shift in identity
from student to teacher. Roulston et al. (2005) highlights that novice music teachers often face
difficulties in their first years of teaching, noting that while pre-service preparation is valuable, it often
does not fully equip teachers for the realities of the classroom. Similarly, Krueger (2000) emphasizes
that many new music educators feel isolated and lack significant collegial support, further complicating
their transition into teaching roles. These challenges, coupled with the expectations of the profession,
can create a steep learning curve for aspiring music educators, making the transition from student to
instructor a particularly daunting task. The Malaysian context further exemplifies these challenges.
Research by Yie and Ying (2017) on Malaysian music educators revealed that insufficient multicultural
training and limited resources often hinder effective classroom management and lesson delivery.
Malaysian music teachers reported feeling inadequately prepared to address the diversity of student
needs, particularly when teaching multicultural music, an integral part of the Malaysian educational
curriculum. Additionally, Ismail et al. (2021) highlighted the dominance of traditional, teacher-centered
approaches in Malaysian music classrooms, which can make the transition into more active and
engaging pedagogical styles challenging for novice teachers. The need for greater hands-on experience
and pre-service training tailored to the unique socio-cultural dynamics in Malaysia underscores the
importance of bridging the gap between academic preparation and practical teaching demands.

John Dewey (2007) stated that learning through experience has a significant impact on human
learning. In this context, teaching experiences during undergraduate pedagogy classes serve as an
indispensable opportunity for students to gain practical experience and build confidence in an
educational setting prior to entering the professional workforce. Through active observation and
participation in classroom activities, pre-internship teachers have the opportunity to examine the
dynamics of student-teacher interactions, explore effective classroom management techniques, and
observe curriculum implementation in practice. These early teaching experiences are crucial for
professional growth, as they enable students to apply theoretical knowledge in real-world settings
(Emmanuel, 2005; Pike, 2017). Students with some teaching experience are invaluable assets in the
music teaching industry. The more teaching experience the individual garners, the better equipped they
become in delivering teaching materials effectively (Podolsky et al., 2019). Evidence suggests that
teaching internships substantially reinforce pre-service teachers' commitment to their profession,
fostering their teaching identity and boosting their confidence in both classroom management and
instructional delivery (Kelly, 2015; Roulston et al., 2005).

The importance of experiential learning and its invaluable contribution towards a successful
vocation is undisputed. Research consistently demonstrates that the application of theory into practice,
especially within a structured and supervised context, significantly enhances an individual's ability to
function more effectively across various settings. Kolb (2014) describes that our experience impacts
our thoughts, emotions, and our reactions to the environment. Additionally, field-based learning
experiences, such as internships, help bridge the gap between academic theory and its practical
application, enhancing teaching efficacy and readiness for the workforce (Regier, 2021). Therefore, it
can be conjectured that simulated work experience plays a crucial role in facilitating a smoother
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transition from student life to professional practice. A key benefit of music teaching pre-internship
training is the invaluable hands-on experience the CMP provides. Unlike traditional classroom-based
learning, pre-internship training enables aspiring teachers to transition into the role of an educator and
apply their pedagogical knowledge in real teaching situations. They acquire exposure to the daily
challenges and satisfaction of teaching music to students of various ages and contextually at the
beginner level. These experiences allow pre-service teachers to encounter and manage the daily
complexities of teaching music to students of varying ages and skill levels (Roulston et al., 2005;
Emmanuel, 2005). Such practical exposure is not only essential for personal development but also
enhances teachers' abilities to engage with students and navigate the complexities of classroom
dynamics effectively (Pike, 2017).

Harnessing skills and the attainment of relevant experience before graduation is an imperative
component of undergraduate study. Conventionally, students attend lectures, complete assignments,
and take examinations throughout their university studies. Above and beyond this, an internship
experience provides a space to apply theoretical knowledge in practical settings, enhancing
employability, and assisting interns to be cognizant to the needs and demands of the working industry
(Lee & Ogbonnaya, 2002; Jisun & Soo Jeung, 2017) . An essential component to any teacher training
program is the development of effective teaching skills. Teaching is a skill that is developed through a
combination of theoretical knowledge and practical experience. As with any skill-based activity,
practical teaching experiences cannot be overstated. Research consistently shows that increased
exposure to practical teaching experiences leads to improved student outcome, as teachers refine their
instructional strategies and classroom management techniques, the better students’ achievement
(Podolsky et al., 2019).

One of the primary objectives of practical based training is to enhance students’ employability.
According to Williams, et al. (2016), employability is contingent upon temporal and geographical
factors, with variations occurring across different times and locations. Harvey (2010) identifies five
categories of Individual Employability: Job type, Timing, Attributes on recruitment, Further learning,
and Employability skills. The context of this research is centered on Employability skills, with particular
emphasis on the development of soft skills as a critical factor for workplace success. Seetha (2014)
reports that 83% of respondents from the industry agree that soft skills are an important factor in the
workplace. She identifies six critical soft skills, including communication skills, analytical skills,
positive attitude, teamwork, leadership skills and interpersonal skills. Her research suggests that
graduates from higher education institutions must enhance these soft skills to remain competitively
employable in the job market.

One key difference between students and working professionals is the subject of tolerance for
skill deficiencies. In the educational institutions, faculty members view students as individuals in the
process of learning and development. As such, students’ shortcomings in areas such as communication
skills are often tolerated as universities provide a supportive learning platform for holistic improvement.
On the other hand, real-life work context typically demands a higher level of competence, where issues
related to reliability and efficiency can directly impact an organization’s performance and profitability.
In these contexts, the individual's skills set, such as communication proficiency, is rigorously tested and
can significantly influence employment continuity. Thus, internships serve as a critical bridge between
academia and the professional world, enabling an individual to gain practical experience while working
as a trainee under supervision. The value of such work experience is indispensable as it equips
individuals with the necessary competencies required for a seamless transition into the workforce.

METHODOLOGY DESIGN

This research employs a case study approach with the objective of gathering insights into perceptions
of past pre-internship participants regarding their experiences in the Community Music Program
(CMP). Building on this framework, this case study aims to gain a deeper understanding of pre-
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internship teaching experiences in the CMP and its relevance to their current workplace. A quantitative
questionnaire, adapted from He and Qin’s questionnaire (He & Qin, 2017), was distributed to
participants. The questionnaire uses a 5-point likert scale to assess levels of agreement with various
statements about their experiences. To complement this data, an open-ended questionnaire was
constructed to gather qualitative insights, allowing for a more comprehensive exploration of
participants’ perspectives.

Participants and Sampling

The sample consisted of individuals who participated in the CMP during their studies at Universiti Sains
Malaysia. Approximately 50 potential participants were identified and contacted through social media,
emails, word of mouth, and direct contacts. A total of 23 individuals (n=23) responded to the online
survey. All participants had completed at least three piano pedagogy courses during their undergraduate
study in music. The advisory rating for this sample group of post-intern participants presented students
with late intermediate to advanced level piano skills.

Survey Instrument Design

The survey instrument comprised four sections. The first section consisted of the background of
respondents' questions. Respondents had to describe their current positions, responsibilities and
working years. The second section included seven questions addressing general teaching experience in
the Free Piano Teaching Program, with responses rated on a five-point Likert scale ranging from
Strongly Agree to Strongly Disagree. The third section centered on the effectiveness of pre-internship
training, in which five questions were listed, and each question was rated on the same five point Likert
scale. The last section consisted of eight open-ended questions that were designed based on questions
from sections two and three. This questionnaire was created in an online format and distributed to 50
participants via word of mouth, direct contact, email, and WhatsApp.

RESULTS

Assessments and Measures Based on Responses to Questionnaire
Section 1: Participants' Average Years of Teaching Experience

Of the 23 respondents, 11 reported having worked as piano teachers for less than 5 years, 5
respondents have between 5 and 10 years of work experience, and 7 respondents were recorded to have
more than 10 years of teaching experience. The majority of participants were recent graduates, as this
particular demographic was more accessible for contact. Another reason indicating a larger percentage

of participants with lesser years of teaching experience can be attributed to the increasing number of
pre-internship teachers in the Community Music Program each year since its inception.

Section 2: Attitudinal Questions on Intern Teaching:

Following table presents the results collected from section 2 of the survey.
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Table 1 Responses on the level of satisfaction and perceived efficacy of the Community
Music Program

No. Attitudinal Questions on Intern Teaching Mean Star.lda}rd
Deviation
The level of experiential satisfaction of the Program
1 | was satisfied W|_th the amount of practical, hands-on 4.39 0.72
work | took part in.
) I W:.jls satlsfled Wlth' the scope of my responsibilities 416 0.93
during the internship.
3 I was satlsfled with the level of importance of the work | 453 0.63
took part in.
4 | was satisfied _W|th my work relationship with my 4.48 0.99
mentor/supervisor.
5 | was satisfied with my work relationship with my 457 0.67
coworkers.
6 The work project | was assigned matched my major. 4.74 0.45
y My overall expectations of the internship were fully 4.39 0.84
met.
The efficiency of the Program
1 My piano teaching knowledge has increased. 4.61 0.66
I have a better understanding of piano teaching work 457 0.67
2 culture
The e_xperl_ence reinforced my interest in pursuing a 4.48 0.67
3 teaching piano career.
Through this experience, | acquired an understanding of
: . . . 4.65 0.49
4 piano teaching professional practices and standards.
| acquired a piano teaching career outlook because of 417 103

5 my internship experience.

In this section, seven questions were asked to elicit the level of experiential satisfaction of participants
after teaching in the Free Piano Teaching Program. The mean values reflect the average level of
agreement or satisfaction for each statement, with higher means indicating a greater level of satisfaction.
The standard deviation values reveal the variability in responses, with lower values indicating that
participants' responses were generally consistent, higher values reflecting more diverse opinions among
respondents. The feedback from the seven questions was highly positive in response to the statement.
I was satisfied with the amount of practical, hands-on work I took part in, the majority of the participants
were satisfied with the experience (M=4.39, STDV=0.72), with 52% giving a full score of 5. The
question regarding satisfaction with the scope of responsibilities during the internship received the
lowest mean score of 4.16 out of 5 (STDV=0.93), with one respondent assigning a score 2 out of 5.
The third question, centered on the satisfaction over the level of importance and challenge the teaching
poses to the pre-internship teachers, has the highest proportion among the questions in this section,
scoring 4.53 out of 5 (STDV=0.63), with 78% participants giving a full score of 5. This task level was
challenging enough for them to manage without feeling overwhelmed. The fourth question, focusing
on the subject of mentorship offered by the supervisor, yielded an average of 4.48 (STDV=0.99)
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although one respondent gave the lowest score. In the fifth question, respondents were asked about their
satisfaction with their relationship with coworkers, and 61% of the participants gave a full score of 5,
while 30% rated it a 4, indicating the majority of the pre-intern teachers were satisfied with the
relationship among themselves. The sixth question was asked to ascertain the relevance of the
internship training to their major of study. This question received the highest average score (M=4.74,
STDV=0.45), with all participants given scores of 4 and 5, indicating again all participants agree that
the free program teaching and their academic contents were in congruence. The last question inquired
on the satisfaction of the overall experience of being involved in the program, yielding a result of
M=4.39 (STDV=0.84), with one respondent that gave a score of 2, suggesting that one program
participant was of the opinion that the piano teaching experience was not relevant enough to the content
of music study in USM.

The second part of the questionnaire consisted of five questions, inquiring on the efficiency of
the program, also yielded a high scoring value. In the first question, 70% of the respondents marked
the highest rating of 5 for increased piano teaching knowledge (M=4.61, STDV=0.66). The second
question scored a mean of 4.52 (STDV = 0.67) indicating that work culture knowledge also increased.
After experiencing piano teaching, 16 respondents (57%) responded with the highest rating and
demonstrated a high level of interest in piano teaching as a career. In the context of an understanding
of piano teaching professional practices and standards, an average score of 4.65 out of 5 (STDV=0.49)
was recorded, with all respondents assigning a high rating of 4 and 5 marks. Contextually everyone
was in agreement that the program instilled a culture of professionalism in piano teaching. The last
question regarding the acquisition of a career outlook had the lowest mean score of 4.17 and highest
standard deviation value of 1.03, with three respondents rated a low score of 1 to 3 respectively out of
5. This reflected the greatest variability among responses. Among 23 respondents, only 2 respondents
thought that the program was not effective in teaching them about acquiring a positive piano teaching
career outlook. In contrast, 20 respondents agreed that a positive piano teaching career outlook was
acquired efficiently through the piano teaching program. In conclusion, the majority of participants
were in agreement the Free Piano Lesson Program provided an effective platform in pre-service career
perception.

The following supportive evidence was collected from seven open ended questions of the
survey.

1. Have you learned anything from your intern experience such as communication, teaching
strategies or major related knowledge? Please provide examples to explain.

The feedback from the 23 participants highlighted several key areas of learning gained during
the internship experience, with communication skills and teaching strategies emerging as predominant
themes.

A significant number of participants (n=12) reported that their communication skills improved
through interactions with both students and parents. Active communication was emphasized as essential
for fostering a productive learning environment and avoiding misunderstandings. Many participants
specifically referenced communication as a tool for reporting student progress, managing scheduling,
and ensuring parental involvement in the learning process. Some respondents noted the need for
patience and adaptability when communicating with children, particularly in addressing difficult topics
like hand posture and technique, stressing the importance of viewing issues from the student’s
perspective to facilitate understanding.

In terms of teaching strategies, several participants (h=10) reported that they had learned to
apply diverse pedagogical approaches, such as using different teaching tools, method books, and step-
by-step lesson plans to enhance their teaching. Many participants also mentioned that the internship
experience helped them improve their lesson planning skills, allowing them to deliver content in a more
organized and structured manner, particularly for beginner students.

Overall, the internship was regarded as highly beneficial, with respondents stating that it
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provided valuable experience in communication, lesson planning, and instructional strategies, all of
which contributed to their growth and development as piano teachers.

2. What key skills, ideas, or concepts from your internship experience do you think you are
applying now.

All the respondents (n=23) highlighted the importance of preparation before a lesson begins.
Pre-internship teachers were required to develop detailed weekly lesson plans, which many indicated
has benefitted their real-world teaching practice. Some respondents mentioned the importance of
reinforcing previously taught material to ensure student retention and understanding. The practice of
reflecting on lessons and adjusting teaching methods was also regarded as instrumental in improving
instructional effectiveness.

A number of participants (n=4) also referenced the value of using diverse teaching strategies,
such as creative and fun learning approaches, to engage students. Respondents reported that they
continue to use teaching techniques learned during the internship, such as applying different activities
for various learning styles and analyzing method books to select appropriate materials for students. One
participant noted that they still utilize specific teaching materials introduced during the internship, such
as the Faber Adventures series.

A number of participants (n=8) highlighted the importance of communication and its
application in their current roles. Several respondents mentioned that they have applied skills related to
effective communication with students, which helped them better understand students' needs and apply
different teaching methods based on individual learning styles. Additionally, communication was seen
as critical for building rapport with students and enhancing their overall learning experience.

In addition, several participants emphasized the importance of reflection and self-assessment.
They noted that taking time to observe and reflect on their own teaching practices has allowed them to
critically analyze their lesson experiences, identify areas for improvement and avoid recurring mistakes,
enhance their instructional effectiveness, address challenges, and adapt to their student’s various needs.
Others mentioned that these reflective practices have helped them plan more effectively in their current
professional roles.

In the survey response, two respondents (n=2) indicated that they were in a different career
path. One respondent described that he or she does not apply skills gained from the internship program.
The other respondent noted that while they did not continue with teaching, the planning skills learned
during the internship were useful in organizing other projects, such as in music production. These
responses align with previous indications in the questionnaire regarding career decisions made by these
individuals.

Overall, the responses demonstrate that participants have applied a range of skills and concepts
from their internship experiences, with a focus on communication, lesson planning, teaching strategies,
and reflective practices.

3. How has your internship experience influenced your thinking and career plans?

A significant number of respondents (n=12) mentioned increased motivation and six
respondents expressed that this teaching experience inculcated a sense of passion in teaching piano
which can be a fulfilling job. One respondent noted that the internship experience did not play a role in
career planning. Five respondents reported that their teaching was influenced by the internship,
particularly in aspects of instructional preparation and delivery approaches. They emphasized the
importance of lesson planning and the use of methodology books in their teaching practices. They
further highlighted the need for structured, step-by-step lesson plans and recognized the value of
applying different teaching approaches. Six students indicated that there was an increase in certainty
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of making piano teaching as their future career choice. The remaining six respondents from the sample
demographic did not provide conclusive statements to support this question.

4. What were the challenges or limitations of the internship?

Five respondents highlighted that the 10-week program was too short and suggested that its
duration be extended. The program concludes after 10 weeks, a phase where rapport between teacher
and student has often just begun to form. The limited timeframe was especially challenging for pre-
service teachers tasked with preparing children who had no prior music experience for a recital
performance after only nine weeks of lessons. Several participants emphasized that this condensed
schedule added pressure on both teachers and students. Due to logistical and administrative
considerations, this program is structured to be offered concurrently when a semester is in session at
the university. The first few weeks of the semester were allocated to generate program publicity and
seek potentially individuals who were interested to participate.

Four respondents mentioned that they would have preferred more flexibility in choosing the
teaching materials they used. The program's decision to standardize materials was intended to provide
consistency and fairness, particularly given that the participants were novice teachers working in a
supervised setting. Although the standardized curriculum was designed to ensure uniformity across the
cohort, some participants felt that more autonomy in material selection could have allowed them to
better tailor their instruction to individual student needs.

Two individuals indicated that they encountered difficulties with student behavior such as
challenges in maintaining authority in the classroom, particularly when students displayed defiance or
lack of motivation. This is a typical and inevitable scenario that confronts all educators in all fields of
study, in both classroom and individual settings. An occasional dip or regress in levels of motivation
or displays of reluctance in attending lessons among young learners can be particularly challenging for
novice instructors. It is the responsibility of the instructors to identify methods for re-engaging students
and fostering motivation.

5. Have you had any difficulties in communicating with your supervisor or coworkers? Please
provide examples to explain. For example, you do not know how to refuse overtime.

Overall, communication between participants and their supervisor or coworkers was reported
to be effective. Only one out of 23 respondents expressed that the CMP supervisor was often unavailable
to schedule meetings or discussions due to time constraints. However, the remaining 22 respondents
stated that they had no issues in communicating with the program supervisor and other interns from the
program. A total of 16 participants specifically mentioned that the instructions provided by the program
supervisor were clear and succinct, allowing them to complete their tasks with minimal need for further
clarification or assistance. These findings suggest that, for the majority of participants, communication
within the program was efficient and did not hinder their ability to perform their assigned tasks.

6. Did you have adequate preparation you needed to perform the assigned tasks? How did this
affect your internship experience?

For this question, all 23 respondents indicated that sufficient time was available to prepare
before each lesson. However, one respondent expressed that allocating preparation time within the
weekly schedule was particularly demanding and labor-intensive. Another respondent commented that,
although ample time was given, effective time management skills were required to achieve weekly
tasks. Overall, the majority of participants agreed that having adequate preparation time significantly
helped them to deliver lessons in a more confident and orderly manner.

7. If you could change anything about your internship experience, what would it be and why?
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Several respondents suggested improvements to enhance the internship experience. One
respondent stated that extending the program duration would provide more opportunities to gain pre-
service teaching experience. As previously mentioned, the 10-week program aligns with the 15-week
academic semester, which presents logistical and administrative constraints.

Three respondents suggested a wider and more inclusive range in the age of the child
participants in the program. Currently, the program offers the free program to children aged six through
eight exclusively. Teaching approaches differ significantly in accordance to different age groups, and
the ages range of six to eight years old was selected in tandem within children under the lower primary
school cohort in Malaysian elementary schools.

One respondent suggested that the program be extended to include special needs children.
While teaching special needs children requires specialized pedagogical approaches differ from
mainstream methods, the respondent believed that exposure to this teaching context would benefit the
interns. Given that the majority of USM’s pre-internship students have little to no experience in piano
teaching, the current focus on students aged six to eight may be more appropriate for their initial
development.

Another respondent suggested expanding the program to offer instruction in instruments other
than the piano to children. However, due to the CMP coordinator’s specialization in Piano Pedagogy,
it would not be feasible to offer other instruments at the present time. It may be considered in the future
when the university includes faculty members from other specialized areas into the music departments.

DISCUSSION

The majority of participants indicated that their engagement in the free piano teaching program under
the Community Music Program provided a highly relevant and invaluable learning experience. This
experience effectively prepared them for their future roles as piano teachers. Participants emphasized
the importance of preparation and lesson planning, noting that these skills were essential for delivering
structured and effective lessons. In addition to preparation, communication skills were frequently
mentioned. Many participants reported that developing the ability to communicate effectively with
students, parents, and colleagues was a crucial aspect of their internship experience. These
communication skills were described as integral to building relationships, fostering student
engagement, and ensuring clear interactions with both students and their families.

Impact of Practical Teaching Experience on Confidence and Motivation

Actual teaching experience provided through the Free Piano Teaching Program offered pre-internship
teachers an invaluable opportunity to develop their confidence, motivation, and understanding of
instructional practices. Research indicates teaching experience can significantly enhance intern
teachers’ confidence (Hongyu & Xiaohui, 2017). This also supports the argument that university
students become more motivated when the practical training is more related to their field (Ehiyazaryan
& Barraclough, 2009). This is consistent with our findings, where participants expressed high levels of
satisfaction with the relevance of the work project to their major (M=4.74, STDV=0.45), indicating that
alignment between their studies and practical teaching assignments fostered motivation and confidence.
The low standard deviation (0.45) suggests a strong consensus among participants about the value of
this alignment.

On the other hand, when individuals lack practical teaching experience, their knowledge
remains theoretical, without opportunities for application. Contextually in this respect, mentoring is
widely recognized as a crucial element in the professional development of teachers (Delaney, 2012).
Our findings revealed greater variability in satisfaction with the mentor-supervisor relationship

[21]



(M=4.48, STDV=0.99), indicating diverse opinions about the mentorship experience, which could
suggest differences in mentoring styles or effectiveness across supervisors. Hong (2010) suggested that
post experiential accounts of completing an internship program reported a significant awareness of
realities of the teaching profession. Internship programs in music education create environments that
foster self-motivation and confidence as future educators. Interacting with a diverse student population
enables interns to refine their communication skills, adapting musical and performance concepts for
students of different ages, genders, and cultural backgrounds and building self-assurance. This
experience equips pre-internship teachers with the ability to communicate effectively with students,
parents, and colleagues in their future careers.

Research from internship programs in various fields has shown that practical training
opportunities significantly enhance the intrinsic motivation of interns (Stansbie et al., 2013, Kapareliotis
e atl.,, 2019). As interns continue to demonstrate growth and improvement in their performance and
musical knowledge, there is evidence of a correlation between motivation and confidence, which
develop positively. This is reflected in the consistent scores for increased piano teaching knowledge
(M=4.61, STDV=0.66) and better understanding of piano teaching work culture (M=4.52,
STDV=0.67), both showing high satisfaction with relatively low variability. The 10-week program
culminated in a final concert, which was described as a rewarding experience for both the young
students and the pre-internship teachers.

Soft skills and Organizational Skills in Piano Teaching

The demand for soft skills as a pertinent and integral requirement is evident at job interviews, and
Malaysia's job market is no exception (Nesarathnam, 2014). There is a recognized lack of soft skills
among Malaysian students (Noah & Aziz, 2020). According to the Malaysian Ministry of Education,
university graduates should develop seven key attributes: communication skills, critical thinking and
problem solving, teamwork skills, lifelong learning and information management, entrepreneurship
skills, and leadership skills (Adnan et al., 2012, Nikitina & Furuoka, 2011).

In the education sector, strong communication skills in both verbal and written forms are
important and are prioritized by teachers (Somprach et al., 2014). This demand for communication skill
is particularly relevant in the field of piano teaching. Effective communication is essential for teachers
to effectively convey expectations, share progress updates, and handle practical matters such as
scheduling and lesson replacements. Research suggests that teachers' communication skills have a direct
impact on student achievement (Khan et al., 2017). All participants from the piano teaching program
emphasized that effective communication was crucial for maintaining positive relationships with both
children and parents, supporting the broader argument about the importance of peer communication
among teachers. Similarly, this communication skill extends to interaction with parents or caregivers
who want to be cognizant of their child’s progress, scheduling, time arrangement and lesson
replacements. This is reflected in the satisfaction scores related to work relationships, where
relationships with coworkers (M=4.52, STDV=0.67) and mentors (M=4.48, STDV=0.99) were
generally positive, although there was more variability in their satisfaction with mentors. In a
conventional piano teaching scenario, teachers often complete their lessons and leave the workplace
with minimal communication with their colleagues. However, the majority of participants agreed that
fostering strong communication and rapport among teachers is essential for building professional
networks and inculcating professional motivational efforts.

In addition to communication, organizational skills are equally important in the context of piano
teaching, particularly when paired with diverse pedagogical approaches. The ability to deliver new
materials in an organized and sequential manner to effective learning. As reported by several
participants (n=10), the application of various teaching strategies, such as the use of different teaching
tools, method books, and step-by-step lesson plans, was instrumental in enhancing their teaching
effectiveness. This aligns with the broader literature on piano pedagogy, which underscores the
significance of structured lesson planning to support student engagement and learning. Liand Timmers
(2021) investigate the dynamic of teacher-student interactions in structured piano lessons, showing how
clear communication and organization improve the learning of complex skills such as piano timbre.
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Pre-internship teachers in the program found that the internship helped them apply theoretical
pedagogical knowledge into practical teaching settings. This included mastering the preparation,
presentation, and practice stages of lesson planning, which ensured that teaching was conducted in an
efficient and timely manner. By focusing on structured delivery and clear communication, these
teachers were better equipped to engage students and manage the complexities of the teaching
environment.

Preparation and Problem-Solving Skills

Preparation is an essential element of effective teaching. It empowers educators to establish clear
objectives, enhance content knowledge custom, tailor instruction, create engaging learning experiences,
manage piano lesson time effectively, and boost their teaching confidence. All respondents (n=23)
emphasized the importance of preparation before lessons, particularly through the development of
detailed weekly lesson plans. Many participants further indicated that this practice significantly
benefited their real-world teaching, as it allowed them to deliver more structured and impactful lessons.
By investing time and effort into preparation, these pre-internship teachers have paved the way for
engaging, impactful, and successful educational experiences.

While preparation lays the foundation for effective teaching, the ability to adapt and solve
problems in real-time is equally important. A collective of 21 out of 23 students mentioned that they
faced significant challenges in teaching children. Lacking extensive experience in teaching, many pre-
internship teachers inevitably rely on theoretical knowledge from textbooks and demonstration-based
teaching methods. The practical setting required them to quickly adapt their instructional strategies
based on student responses. The mean score for satisfaction with the level of importance of their work
(M=4.53, STDV=0.63) reflects their recognition of the practical challenges faced during teaching, and
the relatively low standard deviation indicates strong consensus on this point.

The ability to adjust teaching techniques in real-time was a key aspect of problem-solving for
these novice teachers. Reflective reports, which participants completed weekly, played a significant
role in developing these skills. Eight participants emphasized the value of reflection in identifying areas
for improvement, adapting lesson plans, and managing classroom dynamics. This aligns with study that
shows that this reflective process is vital for problem-solving in educational contexts, as it enables
teachers to assess challenges—such as issues related to student behavior or lesson delivery—and
implement solutions in a structured manner (Hatton & Smith, 1995). For instance, participants noted
that they frequently had to modify their teaching approaches based on student responses, such as
adjusting hand posture techniques or adapting lesson plans to suit different learning styles. The ability
to observe and reflect on student progress was seen as crucial in effectively addressing these challenges.
Furthermore, participants reported that their reflective practices helped them manage classroom
dynamics, such as re-engaging students who displayed low motivation or addressing difficulties in
communication.

The development of problem-solving skills through reflection was particularly evident in how
participants approached lesson planning and the selection of teaching materials. By reviewing past
lessons, several respondents (n=4) were able to refine their future lesson plans, ensuring that their
teaching was more structured and responsive to the needs of their students. This iterative cycle of
planning, teaching, reflecting, and adjusting is a cornerstone of effective problem-solving in teaching,
as it allows for continuous improvement and adaptability (Larrivee, 2008). The reflective reports further
reinforce the connection between reflection and problem-solving, suggesting that novice teachers who
engage in regular reflective practices are better equipped to identify and resolve the challenges they
encounter in the classroom. This conclusion is supported by existing literature, which highlights that
reflective practice is a key component of effective teaching and enhances a teacher’s ability to respond
to complex, real-time classroom problems (Loughran, 2002).
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Enhancing Employability Through Internship Program

The issue of employability has been extensively discussed in Malaysian higher education. The New
Straits Times reported that an increase in economic challenges affected the employment opportunities
for university graduates (“Graduate Employability: A Priority of the Education Ministry,” 2020). A
2021 statistical report indicated that three-quarters of higher education graduates in Penang, Malaysia,
found employment within six months of graduation. However, graduates in the fields of social sciences,
applied sciences, arts and pure sciences who experienced lower rates of employability (Ong, 2022). As
music falls under the arts category, it is imminent that music students are given the opportunity and
platform to inovase the employability potential upon graduation.

Internship programs offer significant benefits in this respect, contributing to the enhancement
of students' employability. The overall expectations of the internship being fully met (M=4.39,
STDV=0.84) indicate that while most participants felt well-prepared for their careers, there was some
variability in their satisfaction, suggesting areas for potential improvement in aligning internship
experiences with career readiness. Internship programs provide students with essential real-world
experiences that help bridge the gap between academic learning and professional practice. Research
supports the idea that students who complete pre-service training programs are better prepared and more
aware of industry expectations (Kapareliotis et al., 2019). Additionally, these work experiences help
build networks, encouraging students to plan for their futures and improve their employment prospects
(Jackson & Tomlinson, 2021).

Work experience prior to graduation is particularly valuable in creating a more attractive
resume, as it provides students with tangible examples of their professional development. Networking
opportunities gained through internships also improve students' chances of securing employment
(Jackson & Tomlinson, 2022). Evidence suggests that employers increasingly expect new graduates to
be work-ready and to demonstrate practical experience to work immediately. Graduates with prior
work experience are more likely to be called for job interviews (Baert et al., 2021). Therefore, industrial
training platforms, especially in the form of internship programs, play a vital role in preparing university
graduates to navigate the increasingly competitive job market.

CONCLUSION

The research was designed and conducted to review the opinions of pre-internship participants’
opinions through teaching children under the USM Music Department’s Free Community Music
Program. Since the inception of the program in 2005, the curriculum has retained its structure, except
in the annual change of piano method book used. This crucial change is imperative to ensure a wider
experience of teaching material. The majority of participants found that their engagement in the
program as pre-interns provided an invaluable and impactful learning experience. Three respondents
expressed that the program assisted them in developing self-confidence and self-assurance in their
aspirations to become a piano teacher. Observing their students’ performances in the week 10 concert
provided participants with tangible evidence of their teaching progress, accorded them realization that
pre-service training in the form of vocation-relevant pre-internship programs is a crucial cornerstone in
the preparation for a successful teaching career.

For music students aspiring to become piano teachers, practical teaching experience is an
essential complement to technical proficiency. While practice and theoretical knowledge are crucial,
gaining practical experience in real-world scenarios is pivotal for personal professional development.
The pre-internship program provided participants with opportunities to apply teaching techniques,
develop lesson plans, and build problem-solving and communication skills. These experiences not only
enhanced their teaching abilities but also prepared them for the challenges they are likely to encounter
in their future careers.
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The findings of this research, supported by both anecdotal evidence and survey data, strongly
suggest that participation in pre-internship programs positively impacts the development of practical
teaching skills, including lesson planning, problem-solving, and interpersonal communication. These
skills are crucial for bridging the gap between theory and practice, ultimately contributing to the
professional growth of aspiring music educators.
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