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Abstract China’s economic development has contributed to growing global interest in learning Chinese. In Malaysia, strong diplomatic and economic ties with China have further increased demand for Chinese as a Foreign Language (CFL). Despite this demand, many non-native learners continue to face challenges in developing communicative competence due to pedagogical and contextual factors. This study examines beginner-level Malaysian CFL learners’ perceptions of the Production-Oriented Approach (POA) in a higher education context. Data were collected from 140 undergraduates enrolled in a 14-week beginner-level CFL course using a questionnaire that explored perceptions of language proficiency and learning processes. The findings reveal a differentiated pattern of perceived development, with stronger perceived improvement in reading, writing, translation and sentence construction, and comparatively lower perceived development in speaking and listening. This suggests that POA may be more effective in supporting structured and output-oriented language use, while oral skills may require more sustained interaction and exposure. In addition, learners reported positive perceptions of vocabulary development, knowledge application, motivation and engagement, indicating a close relationship between language learning and active learning processes. Overall, the study suggests that POA is perceived as a supportive and engaging instructional approach in beginner-level CFL classrooms. However, its perceived effectiveness appears to vary across language skills, highlighting the importance of balancing structured output with opportunities for interactive and communicative practice. By providing evidence from a Malaysian CFL context and focusing on beginner-level learners, this study contributes to a more context-sensitive understanding of how POA is experienced in classroom practice.
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Abstrak Pembangunan ekonomi China telah menyumbang kepada peningkatan minat global untuk mempelajari bahasa Cina. Di Malaysia, hubungan diplomatik dan ekonomi yang kukuh dengan China telah meningkatkan lagi permintaan terhadap Bahasa Cina sebagai Bahasa Asing (CFL). Walaupun terdapat permintaan ini, ramai pelajar bukan penutur asli terus menghadapi cabaran dalam membangunkan kecekapan komunikasi disebabkan oleh faktor pedagogi dan konteks. Kajian ini meneliti persepsi pelajar CFL Malaysia peringkat permulaan terhadap Pendekatan Berorientasikan Hasil (POA) dalam konteks pengajian tinggi. Data dikumpul daripada 140 pelajar prasiswazah yang mendaftar dalam kursus CFL peringkat permulaan selama 14 minggu menggunakan borang soal selidik yang meneroka persepsi terhadap penguasaan bahasa dan proses pembelajaran. Dapatan kajian menunjukkan corak perkembangan persepsi yang berbeza, dengan peningkatan persepsi yang lebih kukuh dalam membaca, menulis, menterjemah dan membina ayat, serta perkembangan persepsi yang secara perbandingannya lebih rendah dalam bertutur dan mendengar. Ini menunjukkan bahawa POA mungkin lebih berkesan dalam menyokong penggunaan bahasa yang terstruktur dan berorientasikan output, manakala kemahiran lisan mungkin memerlukan interaksi dan pendedahan yang lebih berterusan. Di samping itu, pelajar melaporkan persepsi positif terhadap perkembangan perbendaharaan kata, aplikasi pengetahuan, motivasi dan penglibatan, yang menunjukkan hubungan rapat antara pembelajaran bahasa dengan proses pembelajaran aktif. Secara keseluruhannya, kajian ini menunjukkan bahawa POA dipersepsikan sebagai pendekatan pengajaran yang menyokong dan menarik dalam bilik darjah CFL peringkat permulaan. Walau bagaimanapun, keberkesanan persepsinya dilihat berbeza-beza mengikut kemahiran bahasa, sekali gus menggariskan kepentingan mengimbangi output terstruktur dengan peluang untuk amalan interaktif dan komunikasi. Dengan menyediakan bukti daripada konteks CFL di Malaysia dan memberi tumpuan kepada pelajar peringkat permulaan, kajian ini menyumbang kepada pemahaman yang lebih sensitif terhadap konteks tentang bagaimana POA dialami dalam amalan bilik darjah.

Kata kunci: Pendekatan Berorientasikan Hasil (POA), Bahasa Cina sebagai Bahasa Asing (CFL), pelajar peringkat permulaan



INTRODUCTION

The rapid economic development of China has led to a sustained global increase in interest in learning Chinese as a second or foreign language. In Malaysia, this trend is further strengthened by long-standing diplomatic and economic ties with China, making Chinese proficiency increasingly valuable for employment, intercultural communication and academic advancement. As a result, Chinese as a Foreign Language (CFL) is widely offered across various levels of the Malaysian education system, particularly in higher education institutions (Lam et al., 2020).  

Despite this growing demand, many non-native learners continue to face challenges in achieving satisfactory proficiency. Previous research has identified persistent issues such as limited communicative competence, insufficient exposure to authentic language use and a tendency toward passive learning in classroom settings. These challenges are especially evident among beginner-level learners, who often struggle to apply what they have learned in meaningful communication. Addressing these issues requires pedagogical approaches that promote active engagement and support both language development and effective learning processes.

In response to these challenges, the Production-Oriented Approach (POA) has emerged as a pedagogical framework that emphasizes output-driven learning and the integration of language use with learning. POA encourages learners to engage in meaningful communicative tasks from the outset, supported by carefully designed input and instructional scaffolding. Through its core principles and classroom implementation phases of motivating, enabling and assessing, POA aims to bridge the gap between knowledge acquisition and practical language use while promoting learner engagement and participation.

A growing body of research has reported positive outcomes associated with POA, including improvements in language production, vocabulary acquisition and learner motivation. However, much of this research has been conducted in mainland China or in contexts that focus on specific language skills. There remains limited research examining how POA is experienced by learners in Southeast Asian contexts such as Malaysia, particularly at the beginner level. In addition, while many studies report learning outcomes, fewer studies have focused on learners’ perceptions of POA-based instruction. Understanding these perceptions is important, as they can influence motivation, engagement and overall learning experience.

In a multilingual and multicultural context such as Malaysia, where learners bring diverse linguistic backgrounds and prior learning experiences, it is important to examine how instructional approaches are perceived and experienced. Research on Malaysian second-language learners has likewise demonstrated that learners’ linguistic backgrounds can shape their developing use of the target language, particularly through the influence of existing linguistic structures (Paul et al., 2020). There remains a need for empirical research that explores how beginner-level CFL learners perceive the impact of POA on both their language proficiency and their learning processes.

Therefore, this study aims to investigate beginner-level Malaysian CFL learners’ perceptions of POA-based instruction in a higher education context. This study contributes to existing literature in several ways. First, it extends research on the Production-Oriented Approach to a Malaysian CFL context, which has received limited attention compared to English as a Foreign Language setting in mainland China. Second, it focuses specifically on beginner-level learners, a group that remains underexplored in POA research. Third, the study examines learners’ perceptions rather than relying solely on performance-based outcomes, providing insight into how POA is experienced in real classroom settings. Finally, it offers an integrated analysis of both language proficiency and learning processes, contributing to a more comprehensive understanding of POA in CFL instruction. The study addresses the following research questions:

1. How do beginner CFL learners perceive the impact of POA on Chinese language proficiency, including listening, speaking, reading, writing and translation?
2. How do beginner CFL learners perceive the impact of POA on their learning processes, including cognitive development such as vocabulary acquisition, sentence structure and retention, and active learning such as motivation, engagement and participation?


LITERATURE REVIEW

The Production-Oriented Approach in Language Teaching
The Production-Oriented Approach (POA), developed by Wen Qiufang, was proposed to address a persistent gap in foreign language teaching between language knowledge and language use (Wen, 2016). Traditional instructional approaches often prioritize input, such as vocabulary explanation and grammar instruction, while providing limited opportunities for meaningful language production. In contrast, POA emphasizes the integration of learning and use through output-driven tasks, positioning language production as both the starting point and driving force of learning.

Conceptually, POA draws on input, output and interaction-based theories, but adapts these principles to pedagogical contexts where learners may have limited opportunities for authentic communication (Wen, 2016; Wang, 2021; Sun, 2022). It is guided by three core principles: the learning-centered principle, which prioritizes effective learning outcomes; the learning-using integration principle, which links input directly to communicative tasks; and the whole-person education principle, which extends learning beyond linguistic competence to include cognitive and affective development (Gao & Wang, 2023; Huang, 2022). These principles are operationalized through the output-driven, input-enabled and selective learning hypotheses, which together frame learning as a dynamic process shaped by communicative needs and targeted input (Liu & Zhang, 2022).

POA in Relation to Other Pedagogical Approaches
While POA shares similarities with approaches such as Task-Based Language Teaching (TBLT) and Project-Based Learning (PBL), it differs in its explicit emphasis on output as the starting point of instruction. TBLT typically begins with task completion supported by input, whereas POA foregrounds output-driven motivation, where learners first attempt communicative tasks to identify gaps in their knowledge. Similarly, PBL emphasizes extended projects and learner autonomy, but may not provide the same level of structured scaffolding between input and output as POA.

This distinction suggests that POA offers a more structured integration of learning and use, particularly in contexts where learners require guided support to engage in meaningful communication. However, despite these theoretical distinctions, empirical comparisons between POA and other pedagogical approaches remain limited, especially in CFL contexts. This indicates a need for further research that situates POA within a broader pedagogical landscape rather than treating it as a standalone framework.

POA and Language Proficiency Development
A growing body of research has examined the impact of POA on language proficiency, particularly in English as a Foreign Language context in mainland China. Overall, these studies suggest that POA is effective in supporting productive language skills, especially writing and speaking, as learners engage in communicative tasks that require the application of linguistic knowledge (Xuan et al., 2023; Sun et al., 2024).


However, findings also indicate that the effects of POA may vary across different language skills. While writing and structured language use often shows noticeable improvement, the development of listening and speaking skills is sometimes reported to be more gradual (Liu & Zhang, 2022; Zhao, 2025). This may be due to the nature of oral communication, which requires real-time processing, sustained interaction and exposure to authentic input. In addition, reading and listening are frequently integrated into task-based activities as supporting skills, rather than being taught independently, which may influence how learners perceive their development (An & Pan, 2024; Sun, 2022).

These findings suggest that while POA effectively supports output-oriented language use, its impact on different language skills may not be uniform. This raises important questions about how POA is implemented in practice, particularly at the beginner level, where learners may require additional support for oral communication.

POA and Learning Processes
Beyond language proficiency, POA has been associated with changes in learners’ cognitive and behavioral learning processes. From a cognitive perspective, output-driven tasks encourage learners to notice gaps in their knowledge, while targeted input and repeated practice facilitate vocabulary acquisition, sentence structure development and knowledge retention (Xuan et al., 2023; Gao & Wang, 2023). This suggests that POA promotes deeper processing of language, rather than surface-level memorization.

From a behavioral perspective, POA-based instruction is often linked to increased motivation, engagement and participation. Communicative tasks, such as role plays and presentations, provide opportunities for meaningful language use, which can enhance learners’ willingness to participate and interact (Zhang & Kong, 2025; Zhou & Mohamed, 2025). In addition, mechanisms such as peer evaluation and self-reflection may contribute to the development of learner autonomy (Ma, 2023; Huang, 2022).

However, much of this evidence is based on performance outcomes or classroom observations, with relatively fewer studies focusing on learners’ subjective experiences. As a result, there remains limited understanding of how learners themselves perceive the relationship between language development and learning processes within POA-based instruction.

Research Gap
Despite increasing interest in the Production-Oriented Approach, several gaps remain in the existing literature. First, most empirical studies have been conducted in English as a Foreign Language context in mainland China, with limited attention to Chinese as a Foreign Language setting, particularly in Southeast Asia. Second, existing research has largely focused on measurable learning outcomes, such as writing or speaking performance, while learners’ perceptions have received comparatively less attention.

In addition, beginner-level learners remain underrepresented in POA research, despite facing distinct challenges related to limited linguistic resources and communicative confidence. In multilingual contexts such as Malaysia, where learners bring diverse linguistic backgrounds, it is particularly important to examine how instructional approaches are experienced from the learners’ perspective. Therefore, this study addresses these gaps by exploring how beginner-level Malaysian CFL learners perceive the impact of POA on both language proficiency and learning processes, providing a more context-sensitive and learner-centered understanding of POA in practice.



CONCEPTUAL FRAMEWORK

This study is guided by a conceptual framework based on the Production-Oriented Approach (POA), which emphasizes the integration of language learning and language use through output-driven and task-based instruction. In this study, POA-based instruction is treated as the central instructional factor shaping learners’ classroom experiences.

The framework focuses on two outcome domains aligned with the research questions. The first domain is language proficiency, which includes learners perceived development in listening, speaking, reading, writing and translation. The second domain is learning processes, which include cognitive development such as vocabulary acquisition, sentence structure and knowledge retention, as well as active learning such as motivation, engagement and participation.

Learners’ perceptions serve as the lens through which these outcomes are examined. The study does not measure actual performance but investigates how learners perceive the impact of POA-based instruction on their language development and learning experiences. Within this framework, POA is implemented through the phases of motivating, enabling and assessing, which support both language proficiency and learning processes as reflected in learners’ perceptions.



MATERIAL AND METHODS

Research Design and Participants
This study employed a survey research design to examine beginner-level Chinese as a Foreign Language (CFL) learners’ perception of the Production-Oriented Approach (POA) in a Malaysian public university. The study focuses on learners’ self-reported perceptions rather than direct measurement of language performance. Instruction was structured around the three phases of POA, namely motivating, enabling and assessing, with an emphasis on communicative tasks, scaffolded input and active learner participation to ensure alignment between the instructional approach, research questions and data collected.

Participants were beginner-level CFL learners enrolled in a Level 1 Chinese course over a 14-week semester. All students registered on the course were invited to participate, and those who agreed completed the questionnaire at the end of the semester. All participants were treated as beginner-level learners regardless of prior exposure to Chinese to maintain consistency in the analysis. Participation was voluntary, and responses were kept confidential. Ethical approval was obtained from the relevant institutional body, and informed consent was obtained from all participants prior to data collection.

Instructional Context (POA Implementation)
Course delivery followed the POA framework through the phases of motivating, enabling and assessing. In the motivating phase, students engaged in small group discussions based on instructor-guided questions, typically without reference materials, to activate prior knowledge and identify learning gaps. In the enabling phase, the instructor provided focused input supported by selected materials and progressively structured tasks designed to scaffold language use and develop vocabulary and sentence structures. In the assessing phase, students completed formative and summative tasks, including in-class activities, oral and written presentations, quizzes and written assessments, with feedback from both instructor and peers to support reflection and active language use. This instructional design reflects the integration of learning and uses central to POA.

Data Collection and Analysis
Data were collected through an online questionnaire administered via Google Forms at the end of the 14-week course. The instrument consisted of two sections. The quantitative section included demographic items and Likert scale statements with five response options ranging from strongly disagree to strongly agree. These items examined learners’ perceptions in two areas aligned with the research questions: language proficiency, including reading, writing, translation, sentence construction, listening and speaking, and learning processes, including cognitive development such as vocabulary acquisition, sentence structure and knowledge retention, as well as active learning such as motivation, engagement and participation. The qualitative section consisted of open-ended questions inviting students to describe their learning experiences, identify strengths and limitations, suggest improvements and reflect on changes in motivation and confidence.

The questionnaire was adapted from an established instrument in previous research (Liu, 2024) and refined to ensure clarity, relevance, and consistency in capturing learners’ perceptions. Quantitative data were analyzed using descriptive statistics, including frequencies, means and standard deviations, to identify patterns in learners’ perceptions. Pearson correlation analysis was conducted to examine relationships between perceived language proficiency and learning processes. These analyses focused on identifying associations rather than establishing causal relationships. Qualitative data were analyzed thematically through repeated reading, coding and grouping responses into themes related to perceived benefits, challenges and suggestions. The qualitative findings were used to complement and enrich the quantitative results.



RESULTS AND DISCUSSION

Participants’ Background
A total of 140 beginner-level students enrolled in a Level 1 Chinese as a Foreign Language (CFL) course participated in this study. The sample was predominantly female (82.9%), while male students accounted for 17.1%. Most participants were aged 21 (40.0%), followed by 22 (34.3%) and 23 (13.6%). Most respondents were Malay (84.3%), with smaller proportions of Indian students (11.4%) and other ethnic groups. Most participants (73.6%) reported no prior exposure to Chinese. All respondents were treated as beginner-level CFL learners to maintain consistency in the analysis.

Perceived Impact of POA on Language Proficiency (RQ1)
Table 1 presents students’ perceptions of the impact of POA on Chinese language proficiency. Overall, students reported positive perceptions across all language skills, with mean scores ranging from 3.84 to 4.19. However, a clear pattern emerges in which literacy-related and structured skills, including reading and writing (mean = 4.19), as well as translation and sentence construction (mean = 4.16), are perceived as developing more strongly than speaking (mean = 3.88) and listening (mean = 3.84).

Table 1
Students’ Perceptions of POA on Chinese Language Proficiency
	No.
	Item
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree
	Mean
	Standard Deviation

	1.
	I believe that the teaching method used in this course helps me to practice Chinese writing.
	0.7%
	0.7%
	19.3%
	37.9%
	41.4%
	4.19
	0.82

	2.
	I believe the teaching method used in this course helps me to practice Chinese reading.
	0.7%
	1.4%
	20.0%
	33.6%
	44.3%
	4.19
	0.85

	3.
	I believe that the teaching method used in this course helps me to practice Chinese speaking.
	1.4%
	6.4%
	26.4%
	34.3%
	31.4%
	3.88
	0.97

	4.
	I believe that the teaching method used in this course helps me to practice Chinese listening.
	1.4%
	7.1%
	27.1%
	34.3%
	30.0%
	3.84
	0.98

	5.
	I believe that the teaching method used in Chinese course can enhance my ability to do better in oral and written translation task.
	0.7%
	0.0%
	20.0%
	41.4%
	37.9%
	4.16
	0.79

	6.
	I believe that the teaching method used in Chinese course helps me in constructing sentences, creating dialogue and writing essay.
	0.7%
	1.4%
	20.7%
	35.0%
	42.1%
	4.16
	0.85



This pattern suggests that POA may be particularly effective in supporting structured and output-oriented language use, where learners are given more time to process input, organize ideas, and apply linguistic knowledge. This finding is consistent with previous research indicating that POA enhances productive and form-focused language skills, particularly writing and structured language production (Xuan et al., 2023; Sun et al., 2024). However, the relatively lower ratings for speaking and listening highlight the challenges associated with developing oral communication skills at the beginner level, which require real-time processing, interaction, and sustained exposure (Liu & Zhang, 2022; Zhao, 2025).


This may indicate that the implementation of POA in this context places greater emphasis on structured output, which benefits written language development but provides fewer opportunities for spontaneous oral interaction. As a result, while learners are able to develop confidence in controlled language use, their perceived progress in speaking and listening may be comparatively slower.

Qualitative responses further support this interpretation. Several students described the instructional approach as “very good” and “helpful for revision,” indicating overall satisfaction with the learning process. At the same time, some students emphasized the importance of language support, noting that “translation helps me understand more easily” and that the use of Malay or English facilitates comprehension at the beginner level. This finding is consistent with research in the Malaysian second-language teaching context, where the use of learners’ first language has been observed as a continuing classroom practice, particularly to support understanding of the target language (Romli et al., 2022).

In addition, many students highlighted the need for more practice, particularly in strengthening their language skills. Suggestions such as “I want more exercises,” “do more quizzes to strengthen memory,” reflect a preference for repeated practice as a means of reinforcing learning. These responses suggest that while POA supports structured language development, additional opportunities for practice and interaction may further enhance learners’ proficiency, particularly in oral communication.

Perceived Impact of POA on Learning Processes (RQ2)
Table 2 presents students’ perceptions of POA in relation to learning processes, including cognitive development and active learning. All items received high mean scores (4.15–4.27), indicating consistently positive perceptions.

Table 2 
Students’ Perceptions of POA on Learning Processes (Cognitive Development and Active Learning)
	No.
	Item
	Strongly Disagree
	Disagree
	Neutral
	Agree
	Strongly Agree
	Mean
	Standard Deviation

	1.
	I think the instructional design used Chinese class helps me to learn new Chinese words.
	0.7%
	0.0%
	18.6%
	32.9%
	47.9%
	4.27
	0.81

	2.
	I think the instructional design used in Chinese class helps me to master Chinese sentence structure.
	0.7%
	0.7%
	18.6%
	39.3%
	40.7%
	4.19
	0.81

	3.
	I think the instructional design used in Chinese class helps me to memorize the vocabs.
	0.7%
	0.7%
	18.6%
	34.3%
	45.7%
	4.24
	0.82

	4.
	I think the instructional design used in Chinese class can help me to utilize my knowledge.
	0.7%
	0.7%
	17.1%
	37.1%
	44.3%
	4.24
	0.81

	5.
	I think the instructional design used in Chinese class will help me learn other language subjects in future.
	0.7%
	0.7%
	19.3%
	35.7%
	43.6%
	4.21
	0.82

	6.
	I think the instructional design used in Chinese class helps to enhance my learning motivation.
	0.7%		
	0.7%		
	22.9%			
	34.3%		
	41.4%
	4.15	
	0.84

	7.
	I think the instructional design used in Chinese class inspires me to learn actively.
	0.7%	
	0.0%	
	17.9%	
	37.9%	
	43.6%
	4.24	
	0.79

	8.
	I think the instructional design used in Chinese class can enhance my ability in Chinese pronunciation.
	0.7%	
	0.7%	
	18.6%	
	40.7%	
	39.3%
	4.17	
	0.80

	9.
	I think the instructional design used in Chinese class can enhance my ability in role play task.
	0.7%	
	0.7%	
	17.9%	
	36.4%	
	44.3%
	4.23	
	0.81

	10.
	I think the instructional design used in Chinese class can improve my presentation skills.
	0.7%	
	0.7%	
	21.4%	
	36.4%	
	40.7%
	4.16	
	0.83



From a cognitive perspective, learners reported that POA supports vocabulary acquisition, sentence structure development, and knowledge application. This suggests that POA facilitates deeper processing of language knowledge, as learners are required to actively apply linguistic forms in meaningful contexts rather than relying solely on memorization. These findings are consistent with previous research highlighting the role of output-driven tasks in promoting noticing and internalization of language forms (Xuan et al., 2023; Gao & Wang, 2023).

From a behavioral perspective, students also reported increased motivation, engagement, and participation. Qualitative responses reinforce this finding, with students describing the learning experience as “very good,” “effective,” and engaging. Some students also suggested incorporating more interactive elements, such as “more games” and “use flashcards”, to enhance classroom engagement and make learning more enjoyable.

Interestingly, the qualitative data reveals a balance between the need for support and the desire for immersion. While some students emphasized the importance of translation and the use of Malay or English for better understanding, others suggested increasing the use of Mandarin in classroom interaction, for example by “communicating more in Mandarin during class hours” or “conducting more lessons entirely in Mandarin.”

The coexistence of these contrasting preferences suggests a pedagogical tension between scaffolding and immersion. Beginner learners rely on their first language to support comprehension, yet they also recognize the importance of increased exposure to the target language for developing fluency. This highlights the need for a balanced instructional approach that gradually reduces reliance on translation while increasing opportunities for meaningful interaction in Mandarin.



Relationships Between Perceived Learning Dimensions
Pearson correlation analysis revealed strong positive relationships between perceived language proficiency and learning processes, with coefficients ranging from 0.76 to 0.82 (p < 0.01). This indicates that learners who reported greater perceived improvements in language skills also tended to report higher levels of engagement and cognitive development. However, this relationship should be interpreted with caution. The correlation reflects an association between learners’ perceptions rather than evidence of causal relationships. It is possible that learners who are more engaged and motivated are more likely to perceive improvement in their language abilities, rather than POA directly causing these outcomes. Therefore, the findings highlight the interconnected nature of perceived language development and learning processes, rather than establishing direct causal effects.

Overall Interpretation
Overall, the findings suggest that POA is perceived as a supportive and engaging instructional approach in beginner-level Malaysian CFL classrooms. It appears to be particularly effective in facilitating structured language development and promoting active learning. However, its perceived effectiveness is uneven across language skills, with oral communication requiring additional support through increased interaction and exposure. The integration of quantitative and qualitative findings provides a more comprehensive understanding of learners’ experiences, highlighting both the strengths of POA and areas for further improvement in instructional design. These findings suggest that the effectiveness of POA is not inherent to the approach itself, but depends on how it is implemented, particularly in balancing structured output with opportunities for interactive and spontaneous language use.



LIMITATIONS AND RECOMMENDATIONS

This study has several limitations. First, it was conducted at a single Malaysian public university with beginner-level CFL learners, which limits the generalizability of the findings. Second, the study relies on self-reported perceptions rather than objective measures of language performance. Third, data were collected at a single point in time, which does not capture changes over time. Future research should combine perception data with objective measures such as speaking or writing assessments and adopt longitudinal designs to examine development over time. Comparative studies across different proficiency levels and contexts are also recommended. Further research may also explore ways to better support speaking and listening skills within POA-based instruction.



CONCLUSION

This study examined beginner-level Malaysian CFL learners’ perceptions of the Production-Oriented Approach (POA) in a higher education context. The findings indicate that POA is generally perceived as a supportive and engaging instructional approach that facilitates both language development and active learning. However, the pattern of perceived development is not uniform across language skills, with stronger gains reported in reading, writing, translation and sentence construction, and comparatively slower development in speaking and listening. These findings suggest that POA, as implemented in this context, is particularly effective in supporting structured and output-oriented language use. At the same time, the relatively weaker perceived development in oral skills highlights the need for greater emphasis on interaction and exposure to spoken language, especially for beginner learners who require more opportunities for real-time communication.

The study also highlights the close relationship between perceived language development and learning processes, including cognitive engagement and active participation. This suggests that POA not only supports language use but also promotes deeper involvement in learning through task-based and communicative activities. However, as the findings are based on learners’ self-reported perceptions, they should not be interpreted as evidence of actual learning gains. This study contributes to the literature by extending research on POA to a Malaysian CFL context and by focusing on beginner-level learners, whose experiences remain underrepresented. It also provides a more integrated understanding of how language proficiency and learning processes are perceived within POA-based instruction.

From a pedagogical perspective, the findings highlight the importance of balancing structured output with opportunities for interactive and communicative practice. Instructors may consider incorporating more speaking-focused activities and increasing exposure to Mandarin while maintaining appropriate scaffolding for beginner learners. Future research should combine perception-based data with objective measures of language performance and explore the implementation of POA across different proficiency levels and learning contexts. Longitudinal studies may also provide further insight into how learners’ perceptions and language development evolve over time.



REFERENCES

An, X., & Pan, S. (2024). The application of the production-oriented approach to English reading-
writing integration teaching in senior high school. Region - Educational Research and Reviews. https://doi.org/10.32629/rerr.v6i6.2223
Gao, Y., & Wang, H. (2023). Developing Chinese university students’ academic literacies in 
English language classrooms via a production-oriented approach: An action research 
perspective. Frontiers in Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1189555
Huang, R. (2022). Research on the blended teaching model of English in open education based on 
the production-oriented approach. Creative Education. https://doi.org/10.4236/ce.2022.133058 
Lam, K.-C., Suib, N. A. B., Hoe, F.-T., & Wee, S.-P. (2020). Faktor pemilihan kursus bahasa Cina  
      dan bahasa Jepun: Satu kajian perbandingan. MANU Journal of Humanities, 31(1), 153–176.  
      https://doi.org/10.51200/manu.v31i1.2096
Liu, G., & Zhang, M. (2022). The combination of the production-oriented approach and flipped 
classroom teaching model: An experimental research in the listening and speaking class in Chinese senior high school. Theory and Practice in Language Studies. https://doi.org/10.17507/tpls.1208.23
Liu, Z. (2024). The application of the production-oriented approach research teaching method in 
medical academic English course. PLOS ONE, 19(2), e0296249. 
https://doi.org/10.1371/journal.pone.0296249
Ma, S. (2023). Application of the production-oriented approach in college integrated English 
teaching under the background of curriculum ideological and political education. Pacific International Journal, 6(4). https://doi.org/10.55014/pij.v6i4.515 
Paul, D., Dani, N. A., & Goyi, N. (2020). Kewujudan bahasa antara dalam kalangan pelajar suku 
      Dusun Tindal. MANU Journal of Humanities, 31(1), 25–50. 
      https://doi.org/10.51200/manu.v31i1.2051 
Romli, N. H., Abd Aziz, M. S., & Krishnasamy, P. K. N. (2022). Penggunaan bahasa Melayu di 
     dalam pengajaran bahasa Inggeris: Sorotan teori dan kajian lepas. MANU Journal of 
     Humanities, 33(1). https://doi.org/10.51200/manu.v33i1.3722
Sun, D. (2022). An overview of the production-oriented approach. Journal of Innovation and 
Social Science Research. https://doi.org/10.53469/jissr.2022.09(02).16
Sun, L., & Asmawi, A. (2022). The impact of the production-oriented approach on oral English 
performance of senior high school Chinese students: An application study. International       Journal of Learning, Teaching and Educational Research. https://doi.org/10.26803/ijlter.21.3.12
Sun, L., Ismail, H., & Aziz, A. (2024). Current English language teaching using the production-
oriented approach: A systematic review. World Journal of English Language. 
https://doi.org/10.5430/wjel.v14n4p101
Wang, Z. (2021). Production-oriented approach applied in English as SLA classroom of China. 
Advances in Social Science, Education and Humanities Research. 
https://doi.org/10.2991/assehr.k.211220.325
Wen, Q. (2016). The production-oriented approach to teaching university students English in 
China. Language Teaching, 51, 526–540. https://doi.org/10.1017/s026144481600001x
Xuan, Q., Cheung, A., Yin, H., Yu, X., & Huang, R. (2023). The effectiveness of the production-
oriented approach to enhance adult Chinese EFL learners’ language proficiency: A comparative study of three language teaching approaches. The Asia-Pacific Education Researcher. https://doi.org/10.1007/s40299-023-00728-y
Zhang, L., & Kong, Y. (2025). Integrating the production-oriented approach in flipped classrooms: 
An action research on enhancing spoken English instruction for English majors in China. 
Forum for Linguistic Studies. https://doi.org/10.30564/fls.v7i2.8136
Zhao, H. (2025). Integrating the production-oriented approach into blended college English 
viewing, listening and speaking courses. Contemporary Education Frontiers. https://doi.org/10.18063/cef.v3i5.1182
Zhou, Q., & Mohamed, H. (2025). A qualitative case study of the production-oriented approach in 
a ubiquitous learning environment for CFL learners. International Journal of Research and Innovation in Social Science. https://doi.org/10.47772/ijriss.2025.909000336




BIOGRAPHY

Nabihah Alia Abd Rahman is a Language Instructor at the Department of Language and Communication, Centre for Fundamental and Continuing Education (PPAL), Universiti Malaysia Terengganu (UMT). She holds a Bachelor’s (BA) and Master’s (MA) degree in Teaching Chinese to Speakers of Other Languages (TCSOL). She is actively involved in teaching Chinese as a foreign language at the university level and also engages in industry collaborations. In addition, she contributes to the development of learning modules and has published book chapters, conference proceedings, and presented papers at conferences related to language education.
2

image1.png





MANU Bil. 37 ( 2 ),  1 - 1 4 , 2026 ( December )     E - ISSN  2590 - 4086©   Nabihah Alia Abd Rahman   LEARNERS’ PERSPECTIVES ON THE PRODUCTION - ORIENTED  APPROACH IN MALAYSIA N   BEGINNER CFL CLASSROOMS       1 * NABIHAH ALIA ABD RAHMAN       1 Department of Language and Communication, Centre for Fundamental and Continuing Education,    Universiti Malaysia Terengganu .                                                                                    * Corresponding author:  nabihah.rahman@umt.edu.my       Dihantar/Received:  26   January   202 6   | Penambahbaikan/Revised:  26   March   202 6   Diterima/Accepted:  2 7   April   202 6   | Terbit/Published:  1 September   2026    DOI :   https://doi.org/10.51200/manu.v37i1. 7321       Abstract  China’s economic development has contributed to growing global interest in learning  Chinese. In Malaysia, strong diplomatic and economic ties with China have further increased  demand for Chinese as a Foreign Language (CFL). Despite this demand, many non - na tive  learners continue to face challenges in developing communicative competence due to pedagogical  and contextual factors. This study examines beginner - level Malaysian CFL learners’ perceptions  of the Production - Oriented Approach (POA) in a higher educati on context. Data were collected  from 140 undergraduates enrolled in a 14 - week  beginner - level   CFL course using a questionnaire  that explored perceptions of language proficiency and learning processes. The findings reveal a  differentiated pattern of perceived development, with stronger perceived improvement in reading,  writing, translation and sent ence construction, and comparatively lower perceived development  in speaking and listening. This suggests that POA may be more effective in supporting structured  and output - oriented language use, while oral skills may require more sustained interaction and   exposure. In addition, learners reported positive perceptions of vocabulary development,  knowledge application, motivation and engagement, indicating a close relationship between  language learning and active learning  processes. Overall , the study suggests that POA is  perceived as a supportive and engaging instructional approach in beginner - level CFL classrooms.  However, its perceived effectiveness appears to vary across language skills, highlighting the  importance of balancing structure d output with opportunities for interactive and communicative  practice. By providing evidence from a Malaysian CFL context and focusing on beginner - level  learners, this study contributes to a more context - sensitive understanding of how POA is  experienced i n classroom practice.     Keywords:   Production - Oriented Approach (POA), Chinese as a Foreign Language (CFL),  beginner - level learners            

