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Abstract. Writing is an essential skill in language learning and is the focus of
instruction in language classrooms. The sudden move to teach online would
provoke a change in teachers’ perception about teaching language skills. The
study aims at exploring English teachers’ conception about teaching writing
skills online during the COVID-19 pandemic and explain the relationship
between teachers’ conceptions of online teaching and their strategies to teach
writing skills. This research is a qualitative phenomenological study. The
research is qualitative because a qualitative design provides grounds for the
researcher to explore the contextual information collected of the participants’
understanding of the phenomena. Themes arise from thematic analysis found
that ESL teachers’ conceptions about teaching English online and challenges
encountred in using technology in online teaching. Overall, the teachers
reported that online teaching has considerably impacted their teaching
instruction and role in class as well as their professional development as
teachers.

Keywords: writing skills, English teachers’ conception, online teaching,
professional development.

INTRODUCTION

Writing is an essential skill in language learning and is the focus of instruction
in language classrooms. Successful writing skills take place in the cognitive
domains that includes comprehending, applying and synthesizing new
information (Defazio et al., 2010) that enables ideas to be expressed and
information to be conveyed which is crucial for language learning. Students are
expected to consider writing features such as content, sentence structure,
vocabulary, punctuation and spelling when constructing a sentence. On top of
that, students also need to be able to integrate information into
comprehensible sentences and texts (Dang, 2019). The ability to externalise
thoughts and ideas in a comprehensible and fluent form is what makes writing
a complexskill. The need for students to combine and apply these skills to
produce clear writing makes it even more challenging for second language (L2)
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learners to acquire writing skills. Since writing is a complex skill, adequate
writing instruction is important (Graham, 2018). The key to producing good
writing is practice. The challenge for teachers is to motivate students in writing
(Moses & Mohammad, 2019). Students are reluctant to write because writing is
perceived as a laborious task (Alsied & Ibrahim, 2017), hence their disinterest
in learning writing. Thus, due to these challenges, teachers find teaching writing
difficult.

The outbreak of the COVID-19 pandemic has forced the education
sector to put a temporary halt to learning. The Malaysian government imposed
a movement control order (Abdullah et al., 2020) in order to curb the spread of
the virus. Hence, as the educational sector is put in a situation wherein no
classes can be held in schools and universities, the only option is to opt for
online learning. This applies to the teaching and learning of English language
classes as well. Thus, changing how language is acquired (Sivanisswary
Karuppannan & Lubna Ali Mohammed, 2020).

While online learning is not a stranger to the educational world, and
even have gained popularity as a method that provides teachers and students
flexibility to study from anywhere (Chirikov et al., 2020; Fuller, 2020), the
abrupt shift to online learning has left teachers in Malaysiato be unprepared in
teaching online (Sivanisswary Karuppannan & Lubna Ali Mohammed, 2020).
Kamal et al. (2020) states that the change to online learning needs to be
planned and well designedfor effective learning. Teachers are put in a situation
wherein they have to perform teaching throughonline platforms revoking the
usual classroom teaching methods and practice that teachers are used to. The
adaptation to the new normal of teaching and learning through online is
obviously not an easy process. Nevertheless, effective instruction is necessary
for the continual development of writing skills in students.

PROBLEM STATEMENT

The COVID-19 pandemic had brought significant change to the mode of
teaching and learning. Traditional face-to-face (F2F) method of teaching is
replaced with online learning that requires teachers and students alike to use
digital resources for learning (DeAlwis & David, 2020). The shiftin teaching
and learning required all teachers to move their teaching plans online. English
language teachers are to teach language skills online to ensure the continuous
learning of English language skills even amidst the pandemic so that students’
development in acquiring English are not hindered.The learning of writing skills,
in particular, are in high demand even in the middle of the pandemic, as it is
seen as a necessary skill for academic success (Klimova, 2013). However,
teachers’ unpreparedness for the shift to online learning can affect the teaching
and learning of English language learners (Phan & Dang, 2016). Teachers are
also challenged in their knowledge and literacy of using technology as means
to teach writing skills.

The sudden move to teach online would provoke a change in teachers’
perception about teaching language skills. According to research, online
learning is viewed as beneficial to both student and teacher (Aydin, 2013).
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These are due to its flexibility in terms of time, location and practicability.
However, some teachers believe that online learning is not education “worthy”
(Adams& Defleur, 2005). Huang and Liaw (2005) adds that teachers’ attitudes
towards technology use in teaching has an effect on their acceptance of using
technology and in the degree of integration of technology into teaching and
learning (Huang & Liaw, 2005). Hence, the teachers’ conception and responses
to teaching writing in an online environment has an influence on the quality
of writing instruction. However, there has been insufficient research on the
response of English teachers to thechange in the teaching and learning
environment (Fu & Zhou, 2020). It is worthy to note that other studies have
focused on online teaching effectiveness, but these have been in teaching
online in general, teaching English language skills or focused on students’
perception of online learning. Thereis lack of attention on studies surrounding
the impact of online teaching in teaching writing from the perspective of English
teachers. Since, technology is part of the ‘new normal’ in teaching and learning,
research on teachers’ teaching practice and perceptions of teaching language
skills using technology is imperative. Hence, this present study will explore
teachers' conceptions of the use of online learning to teach writing as well as
the strategies for coping with teaching writing online.

RESEARCH QUESTIONS

1. What are English teachers’ conception in teaching writing skills online
during the COVID-19pandemic?
2. How does online teaching influence the teaching of writing skills?

LITERATURE REVIEW

Teachers’ Conceptions of Online Learning

Perceptions are multidimensional in nature. A person’s behaviour can be
predicted by looking at their biological or psychological perspectives. Teachers'
perceptions can come about from evaluative and affective components, as well
as concepts apart from real situations (Powell & Powell, 2007). Additionally, an
individual’s memories of an experience can result in the emergence of a stubborn
attitude that an individual tend to avoid from critically examining. Other
researchers believe that perceptions and conceptions differ from each other.
According to Bueno (2013), perception refers toan individual's view of the world.
To explain, it is about an individual’s observations of events and experiences that
provide information about the world. Bueno adds that the term conception relies
onperception as the information that individuals get from their experiences
conceptualises an idea and understanding. Thus, it can be said that perception
and conception are two sides of the same coin. Hence, in this study, the
perceptions and conceptions of a teacher refers to their cognitive psychological
perspective. Psychologists Bem and McConnell (1970) suggests in their theory of
self-perception that behaviour is a reaction to one’s attitudes and perceptions. In
the context of this study, teachers’ behaviour is influenced by their perception
and attitudes when they are put into a new situation that requires them to teach
online, which they have inadequate knowledge about.
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Upon entering the education field, teachers have already developed
their philosophy and beliefs about teaching (Bai & Ertmer, 2008). The teaching
philosophy that a teacher develops are based on their personal or cultural
beliefs (Oxford & Yilmazel-Sahin, 2004) which can be uncompromising to
change. A teachers’ perception on the use of technology as a tool for teaching
forms attitudes which can affect the way they use those tools (Deemer, 2006)
since all teachers have a certain perception, attitude and experience about using
technology for learning. Having said that, teachers’ perceptions can be related
to teaching methods. In the light of this claim, teachers’ negative perceptions,
attitudes and experience of technology can lead to negative conceptions of
teaching online. These negative sense of using technology are due to a
teachers’ negative belief system. Us6-Doménech and Nescolarde-Selva (2016)
defines a belief system as a person’s set of beliefs that encompasses what they
think as right or wrong, true or false, or what they consider as acceptable. A
teacher’s negative belief of teaching online and using technology leads to
attitudes that inhibit them from efficiently and effectively adopting technology
into their teachings during the prolonged school closure due to the pandemic.

Tondeur et al. (2017) study focused on teachers’ pedagogical beliefs
and its relation to the use of technology in the classroom. Findings from the
study found that there is a correlation of the link between pedagogical beliefs
and technology use, concluding that the teachers’ beliefs impede the utilization
of technology in class. Tondeur et al. (2017) also found other factors such as
limited time, rigid schedules and examination requirements.

It is a known fact that teachers are key players in students’
achievement (Hattie, 2012). Teachers’ teachings contribute to the effectiveness
of learning since “decisions made by individual teachers is by far greater than
the impact of decisions made at the school level” (Marzano & Marzano, 2003).
The factors of effective learning include the teaching instruction that a teacher
employs in class. Similarly, the effectiveness of teaching and learning depends
on the effective use of technology in instruction. In the context of this study,
how a teacher constructs and plans their online lessons with the integration of
technology influences students’ ability to achieve. This means that it is essential
that teachers know how and when to use technology strategies in their
instructional design for the purpose of enhancing students’ learning abilities.
Thus, studying teachers’ perceptions of online learning could lead to a better
understanding of how to effectively teach online.

The transition to teaching using technology is crucial due to the
pandemic situation albeit rather a difficult process. Davies and West (2014)
states that effective integration of technology instruction from the traditional
instruction is a complex process due to teachers’ need in understanding various
concepts. These include understanding the change in the learning process,
implementation of technology and teaching strategies. It should be made
known that the notion of using technology to assist in teaching has been
introduced to schools in Malaysia. The push towards using technology in
classrooms was further emphasised in the recent Malaysia Education Blueprint
(2013-2025) that aims to enhance the quality of learning in Malaysia through
the utilization of technology. Smart Schools have been established by Malaysia
to systematically integrate technology into instruction (Simin Ghavifekr et al.,
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2016). It is reported that the project was supposed to go through four stages:
the pilot project (1999-2002), the post-pilot (2002- 2005), making all schools
smart (2005-2010), and consolidation and stabilization (2010- 2020) (Hoque et
al., 2012). However, even though Malaysia has provided schools a virtual
learning platform to enhance technology use among teachers (Simin Ghavifekr
et al., 2016), it was reported that few teachers had used technology as a tool
for teaching (Ayub et al., 2011). Effective online teaching and learning face
barriers particularly in teachers’ ability to confidently teach online.

Findings from a recent study on teacher’s perceptions of large-scale online
teaching by Yang (2020) found that teachers strongly support online
teaching as a response to the effect of the pandemic situation on education.
However, the findings also revealed that despite most teachers have experience
in using technology, at least 30% of teachers in China lack training in online
teaching skills. It was further stated in the study that teachers who had received
training on online teaching skills found that their skills in integrating technology
such as using platforms and multimedia resources to teach had improved.
Additionally, the findings from the survey found that teachers perceive online
teaching as ‘somewhat difficult’ due to students’ inability to self-study, unstable
internet connection, lack of familiarity with technology and techniques, difficulty
in controlling course progress and limited interaction with students in a large-
online class. From this study, it can be concluded that teachers’ positive
perceptions due to their experience of using technology prior to the education
shift enables them to implement effective teaching online. As teachers undergo
training in developing technological knowledge in pedagogical practice, their
perception of online teaching ability improves (Northcote et al., 2015). Hence,
teachers’ comfort, competence and ability will enable quick adoption of
technology in their teachings. Adequate teacher training on online teaching
skills not only builds teachers’ competency in using technology but also their
confidence in implementing it. Iver (2002) adds that teachers’ confidence on
using technology will lead to them actively seeking chances to apply it in their
teachings.

A study by Fauzi and Kusuma (2020) on Indonesian teachers that
focused on the effectiveness of online learning found that teachers were
dissatisfied with teaching online and considers online learning as ineffective.
The study reported that they face issues with effectively teaching in an online
class. These issues include lack of available facilities, unavailability of network
and internet, lack of planning and implementation of teaching using technology
skills, inability to evaluate effective learning in online class and difficulty in
collaborating with parents. Hence, there is a need for the study to look at the
factors of ineffective online teaching.

According to Martin et al. (2019), teachers face challenges in teaching
online due to lack of readiness to teach online. Reports in Malaysia also found
that teachers are experiencing similar issues, which lead to poor quality of
online learning. These challenges inhibit teachers from using technologies in
their teaching which points to the need for teachers to acquire knowledge in
technology, knowledge and use of effective strategies. In a study by Northcote
et al. (2015) that surveyed faculty's self-confidence on carrying out online
teaching and their online teaching ability. The findings of the study reported
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that teachers have low confidence in selecting appropriate technological
resources despite having higher confidence in aligning online courses with
learning objectives, assignments and activities within the course. This study
shows that there is a need for teachers to acquire knowledge on using and
integrating technology into teaching.

Teachers need to gain technical knowledge which involves
understanding how to use online platforms, Internet tools, amidst developing
the ability to assist students to use technology effectively (Darabi et al., 2006;
Varvel, 2007). According to Kopcha (2010), developing teachers’ competency
in technology skills leads to teachers experiencing greater success when
implementing technology in their teaching. In another study by Chikasha et al.
(2014) asserts that professional development would ease teachers’ adoption of
technology into their teaching. Additionally, the researcher adds that teachers
that have experience of using technology as a tool for learning in teacher
training helps in developing a positive attitude towards the implementation. This
is further supported by a study that states previous experience in using
technology can change teachers’ perception of using technology for teaching
(Levin & Wadmany, 2008). A qualitative study by Samira Nikian et al. (2013)
on Malaysian teachers’ perception of utilizing technology in the classroom found
that while Malaysian English Teachers perceive use of technology as a learning
tool positively, they collectively agreed that sufficient teacher training is needed
for effective and improved quality of teaching.

From the literature discussed above, teachers’ perceptions of online
learning can influence the effective use of technology in teaching instruction.
However, studies have found that adequate knowledge of technology and
training to teach online leads to higher self-efficacy in their competency. As
teachers have higher confidence in utilizing technology tools in online teachings,
their perception of online learning may change.

METHODOLOGY

This research is a qualitative phenomenological study. The research is
qualitative because a qualitative design provides grounds for the researcher to
explore the contextual information collected of the participants’ understanding
of the phenomena (Cheek et al., 2004). This is due to the researcher’s need
to investigate English language teachers’ experiences and perception of online
teaching and its relation to their online writing instruction. Hence, a qualitative
phenomenological study design allows the researcher to extensively explore and
understand English language teachers’conceptions and experiences about
online teaching of writing skill.

In order to explore English teachers’ conception in teaching writing
skills online, purposive sampling will be implemented. Creswell (2009) suggests
researchers to implement a ‘snowball’ method for sampling in a
phenomenological study. A snowball method recruits samples which have
similar interest or situation (Johnson, 2014). The method enables the
researcher to recruit participants by referrals from the existing participants who
have similar experiences (Johnson, 2014). In this study, only teachers who fit
the criterias specified by the study and have expressed their agreement to
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participate will be asked to participate in the study. From the snowball method,
a list of participants of those who fit in the criterias of the study were generated.
The list of participants were then further narrowed down by considering their
teaching experiences and availability to participate in the research.

A semi-structured interview with the participants was conducted through
video conferencing. Interviews were video recorded using a screen recorder app.
The researcher would then transcribe the interview for analysis. The transcribed
interviews were sent to the participants for review, though the practice of leaving
out any interview content was not encouraged. During the interview, notes were
taken. According to Birks and Mills (2015), writing notes and constant
comparative analysis help minimize bias which provides added objectivity in
the study. Interviews were then analysed using a thematic method of analysis.

RESULTS AND DISCUSSION

Description of participants. The results of this qualitative study are based
on the interviews of two English teachers teaching in different public primary
schools in Sabah. Both participants teach English to upper primary students
which are Year 4, Year 5 and Year 6.

Kim is a 26 years old novice teacher with three years of teaching
experience. She was enrolled in a three-year education degree program in a
private university in Kuala Lumpur. During her university years, she was
exposed to various technological tools for learning.

On the contrary, Lim is a 45 years old experienced teacher. She has
been teaching for nine years. Lim was from a teacher-training school in Kuala
Lumpur. Lim had little to no experience of using technology for teaching.

Each participant was interviewed via video conference as it was an
effective way to communicate due to the restriction of face-to-face meetings
during the pandemic. The researcher transcribed the interviews within several
days for participants to review and verify their statements. Direct interview
quotes were used to highlight data. Direct interview quotes were used to
highlight and personalize the data. Participants’ names have been changed to
protect their identity.

Thematic analysis. Thematic analysis is a method used to identify themes that
are significant in qualitative data. Then, the themes are used to address the
questions in the research. This study follows Braun and Clarke’s (2006) 6-step
framework. The initial step in analysing qualitative data is to transcribe and to
roughly jot down notes on the entire data. The interview transcripts are read
multiple times to allow the researcher to be familiarised with the data. Then,
Braun and Clarke (2006) suggest for researchers to identify important and
interesting data from the transcripts using open coding in order to generate
initial codes. Each piece of text that seems to be relevant in addressing the
study’s research questions are coded. Subsequently, the codes are examined and
collated into themes. There are no strict definitions on what themes are (Braun
&Clarke, 2006), but it is distinguished by its significance. Once preliminary
themes are established, they need to be reviewed for relevance and association
with the data. Themes are refined through a process of scrutinising whether the

63



BIJE Volume 2, 57-71, December 2020
E-ISSN 2710-7361 Nurul Farah Natalia Mohd Arfan

data supports the theme. The next step in analysing qualitative data is to define
the essence of each theme in the study. The sixth step in Braun and Clarke (2006)
framework is to report on the study.

Theme 1: ESL teachers’ conceptions about teaching English online

The teachers that participated in the study revealed that they had diverse
perceptions of teaching English online during the COVID-19 pandemic. Kim
expressed a positive view of teaching English online due to her experience in
using technology tools in learning while she was a university student:

Kim: ...in university we were pretty much technology based... Our assignments,
and quizzes. Everything's pretty technology-based, I'm used to it. Using online
classrooms, video apps, things like that. So, I wasn't apprehensive with online
learning like some teachers are.

However, Kim also revealed that while she ™... dont really mind
teaching online”, she admitted that teaching online was difficult in the first few
weeks when she started teaching English online. While Kim had a fairly positive
view of online ESL teaching, she expressed her frustration in managing online
classes and described her first few weeks of teaching as “... it was all OVER the
place. I couldn’t get any teaching going on for the first few days, honestly.”

Despite Kim’s optimistic views about teaching English online, Kim
asserts that “...Effective online teaching comes with knowing what to do in
class...”. She adds:

Kim: ... we're in a different situation now. We need to teach online. So,

if the teacher doesn't have enough knowledge or skills in online teaching

because online and offline classes are different. If you don't have

online teaching skills, but have content and pedagogy knowledge? I

think that there’s still a high chance that the class you're teaching is

ineffective.

This suggests that the effectiveness of online learning is within means.
Kim believes thateffective online teaching is the integration of technology,
pedagogy and content knowledge,and skills.

Teaching ESL online, in Lim's eye, is more negative than positive. Lim’s
perception of teaching English online showed her apprehension towards online
learning. Lim describes teaching online as an interaction barrier between her
and her students. Her negative view on teaching online was further fueled
from her inexperience of using technology in teaching, asserting that “Before
this whole COVID thing, I've never used online or Slides or the internet to
teach. I remember when we were told to teach from home, I remember
thinking, NOPE. Teaching online doesn’t work.” Lim also contemplates whether
children could learn anything in an online class.

However, Lim’s view on online ESL teaching changed after several
weeks of experiencing online ESL teaching. She reflects that online teaching
is "more satisfying” at present as her skills in using technology to teach
improved. She further comments that online teaching increased interaction
with her students, which was opposite of her initial reaction to the shift to
teaching online during the pandemic.

Moreover, both teachers assert that online teaching mostly had a
positive influence on students’ progress:
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Kim: Both good and bad changes I think. Some of my kids do really
well these days. They can write a WHOLE cohesive essay on their own
now...They can't even write sentences suddenly. They went from
being able to write something in class to nothing.

Lim: I can see that some of my students do write better now. They
write clearly, more together, and fluently.

Theme 2: ESL teachers’ challenges in using technology in online
teaching

Both teachers, Kim and Lim, expressed confusion and uncertainty about teaching
ESL online initially. Despite having experience in using educational technology,
Kim revealed that she was confused on how she could teach English online the
way she had taught in class. Kim illustrates her usual English class in detail:

Kim: For example, I've always been doing a collaborative class. When

this applies to when I'm teaching writing, comprehension, spelling,

things like that, I'm always pairing them up. It's always through a

process. Through steps like getting them to brainstorm before writing.

But, it was SO difficult to implement that in an online class.

She also describes teaching English online as different from her
experience in using technology for learning while she was in university. She
expressed her thoughts on the importance of training in using technology for
teaching English online:

Kim: ...that's why I really wanted my school to do some online training
about the whole online learning because it's something new to all of
us. For example, I have experienced in using technology, but that’s
in university. Teaching online, I think, is different than that. For one,
how do you engage kids in an online class? How do you teach
something complex like writing online? How do you make learning how
to write in an online class manageable and fun for the kids? Those
are the things that I think would make anonline class effective.

The above excerpt suggests that Kim may feel anxious teaching online
despite her experience in using technology. Kim’s anxiousness in teaching
English online mirrored Lim’s as she dwelled about the difficulty in integrating
technology in her English class due to inadequate training:

Lim: For someone with very little experience and knowledge in doing

things online, it'svery difficult. My school gave a tutorial for using

Google Classrooms. You know, step 1, step 2 kind of thing. But, it

stops there! And I go, and then what? How do I teach them English?

Both met challenges on online teaching regarding competency in
integrating technology into online English teaching. From the above excerpts
by Kim and Lim, it is clear that they believe that school training on online
teaching that involves methods to integrate English teaching and technology
is important and imperative for teachers in order to effectively teach students.
Lim also revealed that her lack of knowledge in utilising educational
technologies during the initial online ESL teaching affected her instruction and
teaching plans:

Lim: I couldn't figure out how to use the platforms before. Especially in

the first few weeks of teaching online. So I did it as if I was filming

myself teaching.
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I taught them writing skills once I was able to operate Google

Classroom.

The abrupt breakout of the COVID-19 pandemic puts ESL teachers in
an unfamiliar teaching environment with limited knowledge and skills in ICT
and online teaching which restricts them from conducting online teaching
effectively.

Kim and Lim both expressed that class management was a challenge for
them. Kim describes her initial online class as hectic and the online learning
environment as unideal. While Lim was met with challenges regarding student
participation in class. She reveals that very few students submitted their class
activity worksheets. Lim admitted that she initially felt demotivated due to the
lack of participation in class amongst other challenges she was facing:

Lim: ...the class would be really quiet. And the children! They don't

turn on the camera so it felt as if I was speaking to no one. So I got

quite demotivated because I wasn't quite good with technology and
the children weren't responsive.

Invalid classroom management that came with the shift in education
was a challenge to teachers. While they were familiar with face-to-face (F2F)
teaching where they are able to observe and monitor students’ progress
physically, teachers and students are behind the screens of their devices in
an online class. Hence, class management became a challenge to teachers.
Inefficient class management in an online class may lead to students’ lack of
participation, attention which would cause poor learning outcomes.

DISCUSSION. The findings from the interview revealed about teachers’
conceptions of technology and its influence in teachers’ adopting technology
for teaching and learning. The findings also revealed that there are several
challenges in using technology and in teaching online which suggests its effect
on teachers’ perception of technology. Moreover, the interview findings also
indicate the participants’ ways in coping with the challenges they encounter.
The results of the interviews revealed that teachers’ perceptions of online
teaching had an impact in their online ESL teaching instruction. Based on the
findings of the study, both teachers had diverse perceptions on online learning.
Kim had a positive perception of online teaching and learning as she had
experience in using technology. This is inline with Yang (2020) study that
states that teachers’ positive perceptions are due to their experience of using
technology prior to the education shift which enables them to implement
effective teaching online. According to Buabeng-Andoh (2012), teachers’
attitudes in using educational technology influences the extent they adopt and
integrate ICT into teaching and learning. Kim’s age may also influence her
perception of online teaching. Lourenco and Cronan (2017) claims that
teachers who are born surrounded with technologies are able to use
technology.

Contrary to Kim’s view of online teaching, Lim’s negative perception of online
teaching which stemmed from different teaching beliefs, her inexperience and
lack of knowledge in using technology for education had limited her ability to
effectively teach ESL online. Studies have shown that teachers’ negative
perceptions barriers in utilising ICT for teaching and learning (Silviyanti &
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Yusuf, 2015). Among factors that influence teachers’ adopting ICT include
inadequate knowledge in ICT which may lead to lack of confidence in using
and integrating educational technologies in teaching and learning process
(Silviyanti & Yusuf, 2015). Effective use and integration of educational
technology in teaching and learning are highly determined by teachers’
perception and attitude. According to Buabeng-Andoh (2012), it is likely that
teachers will not adopt technology into their teaching and learning if
technology is perceived as not beneficial for teachers as a tool for teaching
nor students’ needs. Thus, the findings of the study revealed that teachers’
perceptions of online teaching influences teaching instruction, and restricts the
teachers intention to use technology for teaching. These findings are in
agreement with the study’s framework of technology of acceptance model
(TAM). The framework surrounds the notion that if a teacher’s personal beliefs
are compatible with the online teaching values, it is likely that they perceive
online learning and technology tools as easy (PEOU) and useful to use (PU).
Teachers that lack technological knowledge would perceive teaching online
and using technology tools as difficult. This can lead to teachers having low
confidence in teaching online and in using technology for teaching which thus,
influences their ESL instructions in online classes.

From the extracts of the interview, it can be seen that both teachers’
perceive the use of technology for teaching and learning differently after
experiencing online ESL teaching. Ferreira et al. (2018) states that there is a
need for teachers to acquire “professional practice” by acquiring knowledge in
content, pedagogy and technology instead of simply adopting technology for
the sake of transferring content to students. This is reflected in what the Kim
is saying:

Effective online teaching comes with knowing what to do in
class...we're in a different situation now...if the teacher doesn't have enough
knowledge or skills in online teaching skills, but has content and pedagogy
knowledge? I think that there’s still a high chance that the class you're teaching
is ineffective.

This seems to suggest that while Kim believes that effective online
teaching as having knowledge in content, pedagogy and technology. Teachers
need to acquire the three essential knowledge for effective online teaching
since teaching online requires teachers to select technological tools and apply
appropriate technology skills to deliver content (Zaidi & Hussain, 2019).

CONCLUSION

This study concluded that there was a varying perception of ESL teachers’
perception regarding teaching online and technology use in an online class which
was due to teachers’ perceived ease of use and perceived usefulness of
technology in teaching online. Overall, the teachers reported that online teaching
has considerably impacted their teaching instruction and role in class as well as
their professional development as teachers.
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