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ABSTRACT'

This study presents o qualitative analysis of teachers “beliefs about effective
leaching from the responses to an open-ende, question by seventy-five
leachers in the basic education and tertiary levels.  From the Written
narrative statements of the participants, domains were developed, and were
abstracted and clustered into themes. Then, cross analysis and internal
auditing were dope. The study revealeqd Jour themes thar mostly
C/zaracterize‘ effective teaching namely.:  students’ learning behavior,
teachers’ professional competence, natyre of teaching and teachers’
personal qualities. Teachers® beliefs are Predominantly learner-centered
7771'.3'ﬁnding was validated through focus group discussions and infervieys
among the teachers. Results of this investigation pointto the need of
examining whether teachers’ beliefs in effective teaching are consistent
With their feaching practice. Fupyye research directiony may take the form of
development of scales or measures of effective leaching based on the
prevailing themes thar emerged in this study.
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Introduction

Undeniably, teachers play a critical and central role in the learning process.
Their role as facilitators of learning is linked to their thoughts and beliefs
about what makes teaching effective. From this foregoing perspective, the
researchers postulate that when teachers are highly cognizant of their
beliefs in effective teaching, the more likely will they manifest teaching
behaviors that are in line with their beliefs.

Beliefs are defined as “statements teachers make about their ideas,
thoughts, and knowledge that are expressed as evaluations of what must be
done” (Basturkmen et al., 2004);they serve as “guides to thoughts and
behavior” (Borg, 2001); and are seen as “world views, and mental models
that shape learning and teaching practices” (Emest, 1989, p. 250; Aguirre
and Speer, 2000). Studies reveal that teachers’ beliefs were found to have a
link on their teaching practices and instructional decisions (Mira, 2008;
Donaghue, 2003).

However, some researchers detected inconsistencies between
teachers’ beliefs and their classroom practices (Lim and Farrell, 2005;
Calderhead, 1996; Kane et al., 2002). For example, Ertmer et al. (2001)
reported that teachers’ beliefs about classroom technology use did not
always match their classroom practices, specifying that even if teachers
claimed to be constructivists, their approaches showed a mixture of
conventional and constructivist methodologies.

Effective or quality teaching includes focus on student
achievement; facilitating caring, inclusive, and cohesive learning
communities; creating effective links between school and other cultural
contexts; being responsive to student learning processes;scaffolding and
providing appropriate feedback on students' task engagement; and
promoting learning orientations, student self-regulation, metacognitive
strategies and thoughtful student discourse; and having constructive
engagement in goal-oriented assessment by both teachers and
students(Alton-Lee, 2003).

Similarly, Gurney (2007) acknowledged the interaction of five
factors that comprise effective teaching. These are:teacher’s knowledge,
enthusiasm and responsibility for learning, classroom and assessment
activitiesfacilitative oflearning, quality feedback which promotes learning
processes in the classroom, effective interaction between the teacher and
the students, and creating an environment that respects, encourages and
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stimulateslearning.

It is, therefore, important to examine and to understand the
teachers’ beliefs on what makes teachingeffective, because their beliefs are
related to their educational practices.  (Deemer, 2004).Furthermore,
teachers” beliefs and assumptions have to be explored to facilitate
development through critical reflection (Donaghue, 2003).

Considering that this qualitative research is data-driven, the
constructs do not necessarily influence the participants’ responses, but
these are cited to provide the researc bers and the readers an understanding
of the concepts used in the study.  This present investigation aims to
determine the teachers’ beliefs about what makes teaching effective among
teachers in a private school in Northern Mindanao, Philippines, in order to
gain a deep understanding of their beliefs with the hope of generating
insights for instructional im provement.

Method

This study adopted a qualitative design which allowed reporting of more
robust data on teachers’ beliefs about effective teaching. In this design, the
teachers were given the opportunity to articulate their thoughts and views
about effective teaching through the use of open ended question. After
encoding theresponses of 75 participants, it was observed that the data
yielded no new concepts, indicating that data collection had reached the
saturation point. Thus out of 92 faculty members, seventy five (75)
Tesponses were taken to constitute the sample; 25 of these were from the
Basic Education and 50 from the higher education department. Their ages
ranged from 21 to 57 years old with the mean age 0f 36.47. Administrators
and part time faculty members in the higher education department who
Wwere teaching only 1-2 subjects were excluded from the study.

In order to elicit teachers’ beliefs about effective teaching, a
questionnaire was prepared. The first part elicited information about their
age and subjects taught. The second part consisted of an open-ended
question, “When do you say that teaching is effective?” After the
questionnaire was subjected to content validation, it was given to the
participants who were given one week to reflect on the question.

The written narrative statements of participants’ beliefs about
effective teaching were analyzed by the researchers, and a list of domains
Were developed. Then, the domains were clustered into themes. After
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which, cross analysis of the data was done to determine the frequency of the
oceutrence of the domains. Then an internal auditing was done to check if
the domains remained close to the data. To strengthen the findings of the
study, focus group discussions and interviews were conducted among the
participants.

Results

The results of this qualitative study based on the research question are
presented in subsequent tables. As stated earlier, their responses to the
question were coded into domains in order to generate the themes emerging
from the study. To determine what makes teaching effective, a summary of
the domains with the corresponding themes is shown in Table 1.

TABLE 1: Themes and Domains Representing Teachers’ Beliefs on What
Makes Teaching Effective(n=75)

Themes DOMAINS %%
STUDENTS’ Students Actively Engage in Class 37.14
LEARNING Students Apply Leaming 32.80
BEHAVIOR Students Perform Well / Achieve Aeademically 24.29
Students Retain Knowledge 22.86
Students Self Regulate Learning 21.43
Teachers and Students Tnteract 18.57
Students Enjoy and Appreciate Leurning 8.57
Students Relate with other Students 2.86
TEACHERS’ Teachers Use Appropriate Mcthodology 15,71
PROFESSIONAL Teachers Promote Students' Interest / Attention 10.0
COMPETENCE Teachers Maintain Conducive Learning Environment 5.71
Teachers Prepare 5.71
NATURE OF Teaching Builds Connection between Theory & Reality 12.80
TEACHING Teaching is Lifelong Learning 5.71
TEACHERS’ Teachers' Integrity and Enthusiasm 8.57
PERSONAL Teachers’ Flexibility 5.71
QUALITIES Teachers’ Innovaliveness 2.86

From the data, the domains point to four themes namely: students’
learning behavior, teachers’ professional competence, nature of teaching,
and teachers’ personal qualities. As shown in Table 1, the higher frequencies
representing teachers’ beliefs of effective teaching are seen in students’
learning behavior. Subsumed under Jearning behavior are domains that refer
to teachers’ beliefs that teaching is effective when students actively engage
in the classroom; when application of learning is evident; when they excel
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academically; when there is knowledge retention; and when students use
self-regulation in their learning.

Expressing their beliefs about effective teaching related to students’
learning behavior, teachers disclosed that teaching is effective when:

“all students are attentive, interactive and participative in
class discussion”

“students show positive response and could interact fruitfully
and meaningfully inthe lessons discussed.”

Other than students’ active participation, teachers emphasized students’
application of learning, and teachers stated that teaching is effective when. ..

“there is transfer of learning especially when the student is
outside the classroom.”
“they can apply the skills in their real lives.”

Another learning behaviour accentuated by the teachers is students’
performance. The participants described teaching as effective when...

“students perform well during assessment... and pass the
course with good ratings.”
“I see them successful in their respective careers.”

Teachers likewise revealed that teaching is effective when students retain
knowledge, as expressed in these disclosures:

“Teaching is effective when students do not forget what they

learned inside the classroom.”

14 o N X . . .
Effective teaching occurs when learners can immediately

recall the past lessons.”

The reference to students’ self-regulated learning is exemplified in the
responses of the teachers as follows:

“Teaching is effective when students can perform well the
activity without much supervision.”

“Effective teaching is seen when students develop the
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H]

discipline to study and go bevond what is given o them...’

The foregoing beliefs were among the recurring responses of the
teachers. Also evident in this category but with lesser frequencies were
their beliefs that teaching is effective when there is teacher-student
interaction, enjoyment and appreciation in learning and when students
relate with other students, as expressed in the following exemplars:

Teaching is etfective when...

« _there is a good rapport between the pupils and the
teachers”™

“ _there is good communication and interaction between
the teachers and students”

This finding was reinforced through the focus group discussion and
interviews with the participants revealing that teaching is effective when
students engage themselves in activities to the point of discussing the
concepts along the corridors or even at the canteen. Furthermore, they
disclosed that effectiveness is evident in the learners’ capacity to apply the
concepts within and outside the classroom; when students demonstrate
evidence of their learning by performing increasingly complex tasks as
measured through various assessment tools; when the learning objectives
are attained; and when students are able to retain important learning
concepts.

Another dimension of quality teaching is on teachers’ professional
competence. To them, effective teaching entails using appropriate
methodology, promoting students’ interest and attention, maintaining a
conducive learning environment, and preparing their lessons well. These
beliefs are seen in the following statements: '

“ . the strategies I use make students know the concepts

“ [ invent activities that stimulate students; creativity and
imagination.”

“ . Luse different strategies to meet the needs of the pupils
“« I awaken thestudents’ interest.”

“ I can establish a learning environment in which students
can broaden and deepen ideas, method, tool, structure, efc.”
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“.I can make the atmosphere conducive for learning”
“ T adequately prepare my lessons”

During the focus group discussion and interviews, teachers shared
similar views that effective teaching is evident when teachers employ
methodology suitable to the learners including the use of appropriate
technologyand communication considering the learners’ multiple
intelligences and varied learning styles. They also argued that one of the
marks of effective teaching is lesson preparation and the establishment of an
environment conducive to learning.

The other theme dealing with the nature of teaching includes
domains on teaching as building connections between theory and reality.
Apparently, this belief was articulated by the teachers during the interviews
when they asserted that teaching is effective when ...

“...d can facilitate connection bebveen  book-related
information and realitv, and when examples can make
students sce connections.”

“.Tam able to deliver my lesson by giving examples in real
life and when [ am able to extract experience fiom the
students in relation to the topic.”

There were also few teachers who claimed that teaching is effective
when it involves lifelong learning. These are seen in the teachers’ claims
that teaching is effective when:

*“teaching is a craft learned over time.”
“... Tequip myself with lifelong learning.”

Teachers’ personal qualities are also recognized as a characteristic
of quality teaching, such as teachers’ integrity and enthusiasm, flexibility
and innovativeness. The teachers believe that these qualities are important
ingredients to learning as articulated in their responses that teaching is
effective when teachers...

“...manifest integrity in their teaching.”

“Lteach with enthusiasm..develop rapport with students..."”
“... consider different kinds of learners in planning
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and implementing instruction.”

“... make adjustments considering the context of learning.”
“... open to something new.”

“... keep myself updated with new trends in learning.”

Discussion

The prominence of learner-centered beliefs among the teachers is evident in
the four themes identified in this current study. This belief points to some
aspects of Weimer’s (2002) model of learner-centered teaching which
considers instructors as facilitative rather than didactic, and when students
take responsibility for their learning. Such finding is also in consonance
with the contention of Alton-Lee (2003) when she espoused that effective
teaching is being responsive to student learning processes; entails
scaffolding and providing appropriate feedback on students' task
engagement; and promotes learning orientations, student self-regulation,
metacognitive strategies and thoughtful student discourse.

Apparently, the importance of active engagement is congruent with
what educators espoused that such engagement helps students process and
retain information which eventually develops the skills of
“self-questioning, deeper thinking and problem solving...moving the brain
into active and constructive learning” (Lorain, 2012);thus reflecting the
constructivist view of learning (Bruner, 1967; Dewey, 1916; Piaget, 1954)
as cited in Coffey (2009). Active engagement is one of the most important
predictors of success and is an indicator of effective teaching (Staub and
Stern, 2002; Prince, 2004).

The emergence of professional competence as a theme in this study
resonates with the findings of a qualitative study on good teaching
conducted among Filipino teacherswhich revealed that one of the
constructs of good teaching is teaching competence-based disposition
which entails pedagogical knowledge and skills, use of varied instructional
strategies, and setting appropriate learning environments among other
indicators (Orosa, 2008).

Moreover, connecting to life’s broader realities provides students
the opportunity to apply their learning, which teachers acknowledged as an
indicator of effective teaching along with the theme on student learning
behavior. This finding is in consonance with the finding of Marek and
Laubach (2007) which revealed that realistic opportunities made the

220




When is Teaching Effective? Understanding Teachers ‘Beliefs about Effective Teaching

students link theory to actual practice in a science education class.

The belief on the prime importance of lifelong learning implies that
teachers recognize the need for continuous growth in their
professionenabling them to “sustain and improve their skills, knowledge
and attitudes across the lifespan as they integrate new experiences and
adapt to new situations (Afionuevo, Ohsako and Mauch, 2001). Lifelong
learning implies love of learning, risk taking, persistence, openness,
self-growth, self-actualization, the development of self-efficacy, skill
development, knowledge acquisition, and creativity development
(Afionuevo et al, 2001 :Dunlap & Grabinger, 2003).

The theme on teachers’ personal qualities, which entails teachers’
integrity, enthusiasm, flexibility, and innovativeness are in consonance
with the study ofGurney (2007) who acknowledged that effective teaching
includes teacher’s knowledge, enthusiasm and responsibility for learning,
It likewise resonates with the findings of Orosa (2008) which revealed that
dispositional and personality-related traits, which covered caring and
concern for others’ welfare, ethical conduct and integrity, commitment to
the profession and other related themes are teachers’ conceptions of good
teaching. However, in this present investigation, the findings only pointed
to the qualities of integrity, enthusiasm, flexibility and innovativeness
which are important components of effective teaching.

Apparently, the current study reveals the various dimensions of
effective teaching as seen in students’ learning behavior, teachers’
professional competence, nature of teaching and teachers’ personal
qualities. Each does not operate in isolation, but all dimensions are seen as
interrelated in what makes teaching effective. These dimensions are
predominantly learner-centered beliefs. In a nutshell, Figure 1 illustrates
the model of effective teaching as espoused by the teachers.

Teachers' Beliefs

about Effective
Teaching

FIGURE 1: Model of Teachers’ Beliefs about Effective Teaching
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Even if there were identified themes related to the teacher and the nature of
teaching, the end goal is directed to the welfare of the learners. As such, this
phenomenon points to the predominance of learner-centered beliefs among
the teachers. This finding is congruent with the concept of Mawhiney, et al.
(2002) that learner-centered teachers use different types of methods that
“shift the role of the instructors from givers of information to facilitating
student learning, with students taking responsibility for their learning.”

Although this model of effective teaching is not exhaustive, it
highlights the belief of teachers on effective teaching, guiding them in their
practice (Borg, 2011) as “world views, and mental models that shape their
learning and teaching practices” (Ernest, 1989, p. 250; Aguirre and Speer,
2000). In the light of these findings, the learners’ behavior, teachers’
professional competence, nature of teaching and the teachers’ personal
qualities are important operational principles of effective teaching.

It is, therefore, imperative that teachers hone their skills in
facilitating the development of students’ desirable learning behaviors, their
professional competence including their personal qualities, and reflect on
teaching as building connections and as lifelong learning.

Results of this study have some implications on the need to verify if
the teachers’ espoused beliefs match their instructional practice. Findings
also have a bearing on coming up with responsive instructional
development programs for faculty to enhance their teaching effectiveness.
Future research directions may take the form of development of scales or
measures of effective teaching based on the prevailing themes in this study.
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